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ABSTRACT 

This content analysis schedule for the Phoenix Upion 
Bilingual Program of Phoenix, Arizona, presents information on tije 
history, funding, and scope of the project in its third year. 
Included are sociolingui stic process variables such as the native and 
dominant languages of students and their interaction. Information is 
provided on staff selection and the linguistic l)ackground of project 
teachers. An assessment is made of the duration and extent of the 
bilingual component, and the methods of second language teaching in 
general. Included is an analysis of materials, student grouping, 
\:utoring, curriculum patterns, and cognitive develofxnent. The report 
also discusses self-esteem, learning strategies, the bicultural and 
community components, and means of evaluation. . This schedule has been 
verified by the project. (SK) 
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Project 07 - l^/D 

No. 17 - 1971 
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2.1 Q)Any P.JOr. funding of BILINGUAL progran, if Title 

VII continues or expands tliat prograi-i 
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2.2 Year orior func^^ng hep*an 



2.3 



Prior bilingual pro^ra^i involved: 
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2.2 Year r>rioT fvtndrng heran 
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3- foundation 6-other (specify) 
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^.-teachers 
0-not specified 

2*7 Soiarce of concurrent funding, if cooperating \;ith Title VII 
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2- state (tether (specify) 
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/y.O SCOPE of P.10J2CT 

4-1 ibxnbers of schools involved in Title VII pro^rari: 
d^Dne ^-four 0-not specified 

2- two 5-five 

3- three 6-other 

4.. 2 Total nuinber of students in prograii A. First year 

D. Second year 
C. Third year 



I 



4.1 



4-2 A 100 



4.3 Grade level of students in prograii; nuBber of classes per 
grade and total number of students by grouped grade levels 
(by second year) 

Nunber of Ku:?.ber of ^'3 PSK. 



Grade Classes 
PS-PreSchool 
K-ICndgtn 



Grade Plasses^ 
7-grade 7 . . [ , 
C-,r:rade 8 



PSK TOTitti NC. students PS and K 9-grade y 



A 

B i oo 
c 7^l6 



S 100 ^ TGIMj students gr. 7-S 



1 - grade 1 _ 

2- grade 2 . 

3- grade 3 

A-grade 4. 

5- grade 5 ^ 

6- grade 6 

A TOTAL stu£l©nts gr. 1-6 



10- srade 10 

11 - grade 11 

12- grade 12 



2 ./j^QTOm Students gr. 10-12 
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4..4' 1-All classes graded 
2-All classes longraded 
3^Some classes ungraded 

If ungraded^ specify ages or grades grouped together: 

5-0 P_:OCESS VA.:iii3LES ^ STUDEHTS (Sociolinguist^c) 

5.1 Students Dominant and Native language interaction and 

cultural affiliation (Indicate nuuber of students in each 
category and specify cultxiral' affiliation in box) 
(Circle am-f inform tion which is inferred and vnrite IHF.) 



1. Total 

Non-English 
Mother Ton^e, 



2. Total 
English 

ifother-Tongue . 



|.^L-l{oPr^^£lisii. porunaj^^ 
h .N-E Don - NEilT , 

I 



a-ixtiish DCTidnant- 5.0 
II..Z-Do--n' *-"NSIT' ' 

' HE do:-: 
I 1-1-3 !T 



II^ E-Doin - niT . 

55 



E don 
lia-iT 



III 



:iT 2 



I 



liOjf. 



65 as 



I Total llon-Iiiglish 
Doniiiant: .fi(i,5r.. 



11 Totel ai£lish Totr.l IVDom ♦S'S 35" 
Dominant:, ,5; ^ 11= -13^ -r II^" 



pPJi-i^.iPil Dq-4nsmt ^.['.'[[['.'.'.','1] .%slisK PpninanV 



graae ana Loxai- nuiiioex oi svaaenLs . 
(by second year) 

Nunber of 
Grade Classes,^ . 

PS^-PreSchool " 
lUKndgtn 

PSK TOm ilC . students PS and 



Fx2:?.ber of ^-3 PSK . . 
Grade Clssses A 

7- -£rade 7 ',V.V^[y.[ E / dO 

8- C^ade 8 . C © 
K 9-grade y ' S ' 

3 JPP .TOm students gr. 7-9 



1 - grade 1 

2- grade 2 

3- grade 3 , : 

4.-gTade 4- 

5- grade 5 

6- grade 6 

A . TOTAL students gr. 1-6 



10-srade 10 



11-gradell . . "/f 2 3 '^^ 
IP-grade 12 S ^ 

C _/ji|.pTOm students gr. 'iO-ia 



4.4. 1-All classes graded 

2- All classes ungraded 

3- Some classes ungraded 

If ungraded, specify ages or grades gx^ouped together: 

5.0 P.IOCESS VA.U:A3LES - STUDENTS (Sociolinguistic) 

5.1 Students Dorainant and Native language interaction and 

cultural affiliation (Indicate nuuber of stiadents in each 
category and specify cultural affiliation in box) 
(Circle any infomation which is ir*f erred and \rrite IrlF. ) 



I 



1. Total 

Non-English 
Mother Tonrue 



2. Total 
English 
iiother-Tongue. 



~ -Kon-ai£^ljLsh_ Itopinant Zicii'j.±sh Itoidnar.t- 5.0 
!l .il-E Don - Ns'it'. f fi-Z-Doa - KSffi ' 

_.^.V*?'^^r!^!*'^'^***t .1 2 don 



!t5 7S 



III 



56 AS 



I Total ilon-Ilnglish 
DoEiinant 5 . 1 1|. ST., 



II Total English 
Doi:iinant: 



fixftsf only 



11= Ilj^-i- 11^ 
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Non-English 
Ilother. Tonffue 



English 
Ilother Tongue 



Slpn^j^^li^il Ppninaiit 
f N-S Dom N-a*T 



Sraaple; a native Sprnish spea]:er 
who uses Spanish in most contacts 
though he taay lociou English 



N-r Don - 

acaBple: (rare) a na.tive Jn^lr.sL 
speahing Puerto "lean child^ 

! born in New Yorl. \;ho retux^ns 
to Puerto dco and beco;;.?s 

[ Spanish dominant 



_ J&iglish Dominant 



Zbcai'Aple* a native Spanish 
spea!:er \;ho uses Spanish only in 
faiiiliar contacts, and Eiiglish 
in all others; school, woxi:. 



ir::a:iples: l)a native S*rspeaking 
acculturated -Araerican who may 
or :*ay not Imow a second lang. 

2)a native E. sp3a!ang 
Iie:^:ican--Aiiei'ican child \/ho lias a 
iiiniTial receptive ?mowledge of 
Spanish, bnt has a Latin culture 
affiliation 




Ui 

X 



er|c 



! I 



CO 



w 
o 
< 

a 

hi 
>; 

o 



fa 



»-3 
< 

O 
i-l 
H 
O 

a: 
H 



o 
o 



> 

F< 
U 

U) 

»-> 

«^ 
O 

o 
o 
Pi 



ft] 
o 
o 

(It 



'0 



t i 



*14 



n 



u 

to Q 

CO 0) 
C ,C 

rl 4J 



4i 
U 



o 
o 



U CO 

o c: 

<y 'o 

to f2 C 



W 0) 

c c 
o o 

U (/) 

_ a o 

>H P4 Pi 

H 
< 

< 
> 



o 



u 

r: 4J 

D <y 

tr a 

O 01 



o 



o 

o 



4J • 

e jc 
a 

10 4J 

0) 

E 01 

4^ c 
o 

O 

0) 
4J 
U U 

o o 

U CL 
0) 0) 



u 
«) 

u 

0) «M 

C C 

0) D 

u c 

CQ 
0) 



O (0 
D 
C 

C CQ 
0) 



o 

4J 

cd 
C 

f-f 

c o 

CO o 

u 

0) (Q 

JZ u 
O CO 

Id o 

H PL4 



u 






4J 






1 




c ^ 


1 


01 c 


1 




01 c 


1 


CL 






CXi %t 






i4 


01 


CO 


U 01 


01 


4) 


c 


0) 


01 c 


01 X 


4J 




01 


4J 9 


g 4J 


(0 




6 4J 


10 


•H 


01 




*r4 


01 


4J U 


g 


•o 


U 4J 


G Tl 


(0 


01 


c 


99 


0) c 






CO 




(0 CO 


O Tl 






o 




0) 






0) 


JC >» 




o 




*0 4-1 


U ^4 




CQ 


CO 


l4 l4 


CO CO 


o o 


0) 




o o 


0) D 


u cx 




c 


u o. 


c 


0) 0) 






<u o 


^ CO 




o 






o 


















%4 




o 






Q 




4J 






4J 










t9 




















•H 




•o 










*o u 






•O ^4 




c o 






c o 




CO o 






CQ O 




















fO 














0) CO 






0) CO 




i4 










O 00 






, u oo 




CO o 






cd o 




OJ 






0) ^ 




H P4 






H 





















OJ 








o 


oo 






c 


CO 






G 


D 






D 


.'^ 








o 






•-5 


a 


u 




4J 










0) 




4-1 




JZ 






JC 


3 


0* 


o 




4-1 


u 




00 




>s 


0) 


o 










a» 




x: 






01 




» o 




r-l 


CO 












>s 


o 




c 


Xi 






•o x: 




o 


u 


D 


G 


01 




l4 4-» 






11 


o 


01 


-!<: 




o 


> 


o 


,c 




4-1 


u 




u ^ 


0) 


(A 


u 


C3 


CL 
















01 




u 




•o 


,c 


>s 




u 




E 


0) 


CO 




c 






4J 


>^ o 




D 




••-1 


4-1 




(0 


f-l u 


u 


o 


u 




c 


01 


c> 


•r4 CL 


o 




c 


o 




c 


V. 


ct a; 
C3 W 


.c 




o 


x: 


CL 


D 


o 


u 


u 


. 2: 


<0 


CO 




CO 



























































> 












O 


00 










>x 














>^ 














>> 


















c 






4 




r-l 










r— » 




r-l 










r-l 




*-4 




















G 








u 


U 


1 








C3 


4-» 


4-1 


t 








CO 


4-1 


U 




C3 












(/} 


4-1 


CO c/) 




(0 




o 


U 


cc 






(A 




o 


u 


CO 




(0 


c 


o 


U 


u 
















U D 






r 




o 


c 








C 


c: 












o 


c 


c; 




>s 












4-» 




cn 




o 








c 


U 




O 






V4 




4-1 




O 


•r4 






Y. 

a 














c 


o 






o 










P 




O 


U 






f-l 






O 




















0/ 




u c 






u 


o 










JD 


o 


o 






a 




JD 


u 


o 


•a 




•o 












•o 


















CL 




4-1 








X 


Cu 




4-1 


D 








01 






c: 




rj 


:i 


8 


CL 




>'. 




o 










X 








(0 


(0 




,< 








c^ 


u 






o 




i.* 




.-J w 


c: 




-J 


o 


CI 


•r ' 






CJ 


u 


o 




••-^ 




6 


0/ 




c 


o 


o 


D 










t 






C3 


O 


*J 












1 


4-1 


c/> 




rO 








J-l 


CO 




CO 




(0 






IJ 




r 1 




u 




O 








rs 










C 


u 


C3 


u 


n 






c 


V* 




(0 


C3 










t 

CO 




tr. 


^-C ^ 








o 




n. 




1 






CJ 


^4 






t 




M 


'J 


u 


4-1 


01 










u 




:^ 


w 


(0 




CL 




CO 




to 














CO 




CL 


o 


Cu 






to 










o 






—1 






*;> 














> 














> 


'J 






u 




o 


CI 


ft 




r; 


c 




<u 




C/ 


'•4 






r- 


d 








o 






tC 


u 


(0 






o 




' > 


iJ 










IJ 








O 


> 














> 










c: 


CO 






•J 








ij 


c-! c; 


u 






V4 




U 














4 J 














o 






» i 






AJ 




ci 


D 




o 




o 


>N 




w 


U 






c 


X 
















01 










u 






tl. 4-1 




IJ 


(0 




c 




4 


o 




•» 




c: 






U 




!0 


••4 


c 




u 




u 






Of 


*. t 


C' 


X U 




r; 


C/ 




•o 


o 


C- 


o 










<^ 


c 






o 












1 1 












rj 


.J 




u 


(0 






u 




L 


u 


C/5 






a 






u 


(0 




C 


4-1 




' I 










5i 










4-» 


^4 


c 










. J 


ii 
























•I 


I i 


o 






n ^< 


n 






c 


o 


G 








r • 


c> 






O 




:) 


r* 




D 




?i 










c.;j 








o 




CL 










o 


:j 










5J 




C' 


a 


r 


U 






;i 


;j 












c. 


(0 






CO 


rj 


J 


o. 








w 




«j 


r. 


(A 






o 












«J 


<i 


If 




c 




D 


(0 






c 


G 




:j 


w 








o 




1) 


(0 


•r-l 


•o 




5 i 




ri 


o 










'!» 




o 






o 


















c 


A^ 






c 


C 




-.3 




"J 




i: 






L> 




(T/ 




r* 




•o 






Oi 


4^ 






•J 

:3 






f 




C3 






'.1 


•J 


•J 




•-t 








c 




D 


'o 




'J 


> 






1> 






> 








f. 


CL 




) 








• w 


CO 








.♦^ 


c: 


u 


•p 
















•J 








t ' 




>, 


CO 




:) 


c: 


to 








c 






U 


•«-4 


f 1. 










*u 








w 


•J 




C; 




o 


u 












o 


§ 




ij 






rj 




£: 


C, 












i; 














o 


& 




o 




1 










u 




0 




0 


D 


1 


u 












1 








c 


4J 










H 


u 










•J 


«j 


o 


U 














u 








O 








(0 






1 
















iTI 




















1 








in 








i 
















'o 




• ~4 




C 




b 








0 






*o 








o 














i4 




0 ''^t 








'H 


n 






























i.: 














. J 

tf> 




;i 








•«4 


f? 






rj 






















rj 




C2 


o 


• 








•J 


^/ 










t * 


"J 


c: 




*J 


r 




r ♦ 
















"J 


f5 












r* 




•••v c: 










4J 


fj 


























•J 


C> 


U 










• r- 


r ' 










c 




(0 


irf ' 








0 






i i 










'••4 




J 1 
















|S 




«;* 






rj 












(0 


{- 
















O 


























. f 


?; 


c 


• .4 






y> 














(.) 


• 4 


O 


u 










f 


:5 -V 




h 




'J 

#— ♦ 


I) 

l4 


1^ 


CO 






















'J 


C' 

l4 







sz 

OJ 00 

o 

4J 

01 ^ ^ u 
01 o CO 

Vi 01 
01 

C JC5 ^ 

D E 01 

o 01 

fi 4J U 

u CO a o 
•o x: 
>i oow u 
*-* c 

SI *r4 U 

4-» 3 C O 

c o 0) c: 
ox: o. 'J 



x: 

(0 

u 

01 

x: 



u 
d 

s. « 

o» 

0) x: 

4J 4J 

CO 

O 

0) 

u u 
o o 

U CL 
OJ 0) 



0) 

0) c 
CO «9 



xs 
o 
CO 

01 



u 
CO 

c 

o •-J 



o 

4J 

c 
•o 

c o 

CO o 

u 

CO 

u E 
0) CO 
x: ^ 

U 00 

CO o 

0) ^ 
H 



x: 

0) 00 

E D 

•r4 O 

4j x: X 

0) U-l 4-1 o 

0) O CO 

X ^01 

CO 4-» Oi 

JS^ C X 

W D E C; 

01 o 01 

X E 4-» O 

U CO CL 01 • 
01 X M 
00(/) U 01 

f-l C 4-1 

X 'r^ 4J CO 

4-» 3 C O O 

C O 01 C F 

O X O. D 01 

CO CO »^ w 



\ 




5», 



It appt;ar6 if there is a need to clarify, two aspects of the Process I 

Objective section. > ^ 

First of all, what might be Interpreted as redundant expression of previous 

pro'^i:':- objectives deemed both appropriate and necessary and was legit- j 

iAzed in the following quotation from page twenty-five (25) of Continuation i 

Grant Application ; "The product objective of one project activity may be- | 

come the process objective of another," J 



Secondly, the following' text serves to clarify how the process will serve 
the needs of students of diversified ethnic backgrounds: 



I 

Process Objectives 

(See PRODUCT - Student Obiective S-l-a:) I 

1. This objective roust be qualified to soroe extent as roany of the ^ 
Anglos and Blacks who participate in the ninth grade coroponent a 
will not speak or read Spanish, Therefore, as these students | 
begin to learn Spanish, and as they gain in proficiency, the j 
amount of class" time spent using the Spanish language will in- e 
crease proportionately until the fifty percent (507.) level is 
reached. 

Since non-Mexican -Americans in the tenth grade coroponent will 
have had at least one year of Spanish, the objective does not 
appear to be realistic as stated. i 

• I 

(See PRODUCT - Student Objective S-l-b ;) 

Though the fifty minute figure will reroain constant, the methads 
and materials will be selected in terms of the students^ profi- 
ciency level in English. It is anticipated that Mexican-American 
students will require a roore fundamental approach than will Anglos 
or Blacks. 




2 Cultural or Etlinic idontifica'oion of target students in progran 
by number and of each: 



page 



Indigenous iimericans: 



itober 



A1 Navajo A1^ 
/i2 Cherol:ee A2 
A3 Other (specify) A3 
A TOTAL No. of Aiuerican Indian A 



Anericans of other etlinic baclr^rounds: 

B1 IIe::ican-American 

B2 Puerto-?dcan B2 * * 

B3 Cuban 

Other Spanish-ibierican 

(s-oecify) B4 

B TOTAL No. of Spanish- B ' JJbSt. 
spea!:ing Americans 

C Portuguese-American C 

D Franco-American D 

? Chinese-America;! F 

G Sslcimo G 

H llussian H 

J Other J ' 



I TOTAL number of N-HIT target 
students 



J45 



Per Cent of if inferred, 
Total Students checl: (y) 



/J 



IS. 



.3 Ethnic identity of Englifth riother tongue students other tlian target 
population, if specified., by number and per cent. 

^i.B»a..fek. S1..J1.5 

^5 «!.5 



p 



Co37 



II TOIM number of SIT students 
other than target population 



• 4 Students' native language or mother tongae if DIFFS^JSIIT 
from their dcmlrant language. 

(specify) 

D^nant language. Different Native Laripjiasc. ilupber 

1 - English [[^y/,[[v//.]y.] . ..I . . 

2- Spanish , [ " ' ' * 



Per Cent 



,5 Students' Dominant Language and i&tent of Bilingualism 



Dominant language 



of students in program Stxzdonts 
Number 7^ not lio. 



f Itober of Ilonoling-uaJj Number of students Bilingtial 

to anj'' extant 



not 
spec« 



not I only listening speaking 
; spec, comprehension ^ability 
*No. 'No. % 



B1 I iexi can- American 
E2 Puerto-^'dcan 
B3 Cuban 

Other Spanish-iberican 

(soecify) 
B TOTAL No. of Spanish- 

spea!:ing Auericans 



C 

D 

G 

H 
J 



Por tugue se -/laeri can 

Franco -iiiaeri can 

Chinese-ilnerican 

ISskino 

I'^ssian 

Other 



B1 
B2 

B3: :::::: 



B4 
B 



C 
D 
F 
G 

H 

J 



I .JTAL number of N-SIT target 
students 



Vis 



.14 S 



IS. 







c'' 



IS 



5.3 Stlinic identity of Engliw^h riotlisr tongue students other than target 
popxilation, if specified, by nimiber and per cent. 

^i.Bla.«,k. 

52...A->«k.l(» E2...NS 



II TCm number of 3IT students 
other than target population 



7er 1^ 



CpB7 
C pq4 



5.4 Students' native language or laother tongue if DIFFS/JaiT 
from their dominant language. 

(specify) 

Dj^nant lemguage. Different Na tive^ Lp^iPJ^a:!© i'j^-ik^? . 

1 -English ^ ...... . ] /, V, . . . . [ . . /. 

2-Spanish 



Per Gent 



5.5 Stxidents' Doninant Language and Ebctent of Bilingualisri 



Doninant language 



of students in program Students 
Number 



\ llunber of ilonolingua!^ Huiiber of students Bilingual 

to ''ny extent 

not t only listening spealring 



not 
spec. 



2 is English ^5 

^ A iimerican 

Indian 
llavajo 
^ . _ ^. Cherokee 
Y? _ _ Keresan 

Other (spec.)^*^' 

2 lis Spanish 

C ^ Portuguese 

D Fi*ench 
F Chinese 
G U_ Eskimo 
H .'Xissian . _ 

J — . Other (spec.)^ ^ 



iio. 



55" ^5 



spec, comprehension 'ability 
No. % 'Ho. 



I- 



ERIC 



IerIc 



5- |g|l^lMgiL a ,en.ent Desipn Con siderations for .H. lOT^^ :^^:^ 

" •BiL'ngL'rk°o.L^^^ °' Diversified Ethnic Backgrounds: The 

"^^ingualProgram components at Phoenix tt„,-.„ 'i Avif... i 

Phoenix Onion Sophomore Program »ill iocludo a „l„im„„ „f ^ 



American. The Phoenix Union . iIiiliQ. ii,. "i^ , , 

ZTLllllZ^Lf:'' P-"-P-i ^-^a^SrS. other 

L'^rfSjijsf" •"-"'"^l "hnlc background, will 

(a) Freshman Levpl 

1. A voluntary interest in the program. 

2. A^commitment to study the Mexican-American language and 

3. An expressed interest in understanding the contributions 
made by diversified ethnic groups in Assisting wUrthe 

, development of America. ^ 

(b) Sophomore Level 

1. Successful completion of one year of Spanish. 

2. A voluntary interest in the program. 

^* Srimer^^T"' ^" ^-^P-^ving their working knowledge of 
the American language and culture. - 

^Il'Jhelrr!" students exceeds the number of openings 

lJvIs:ry%°St::!""°" ^^^^ ^^'^ -^ools by thc^r^gr'L 



3<? 



page 



ERIC 



5.6 JLecruitDient of Students; 5.o 

0 - not specified 

1 - English Hothei- Tongue and Kon English ilother Tongue 

Stvidents are required to participate in the biling'oal program V) 3 "7 Cm 

2 - Only N-IilT are rec.uired to take progra:.i, HIT's participation r 

is voluntary ( , <i e.aW > cl^^ouclW 4")c, iS 

3 - Both a:T aiid i:-25IT partjpipation is jolmtaryof -Drolect (in addition te> 
k - Students selected abcoriinfe to some criteria oi project- ^^^^g^j^^g^) 



5.7 Proportion of Z - om pupils in project area: see Chart C 

n.srnot specified on the ciiart 

5.8 Comunity Cliaracteristics (nar!:^ally that apply) v 

(i if more than one category, indicate percemc for each; 

•1 inner city-{;hetto, barrio it 

2 ^ raajor city io 

3 - sraall city, town or suburb ^ ^ 

<4 ioiral, farm * 

5 " other (specify) 
reservation 

5.9 A. Socio-econoniic status of K-EMT participating students 

(indicate specific percent of Ic-; SES) 
B. Average family income, if r.ientioned 
n.s. -,not specified 

5.10 Socio-econonomic -status of liiT participating students 
(indicate specific percent of low SES on the blan!:) 
n.a.-not applicable (no SIT) 

00 -not specified 

5.11 Proportion of migrant students in project 
(Indicate specific percent) 

n.s.-not specified 



language 
5.7 

5.8 



5.S A. iPOJ^ 

5.10 „_tliS__. 



5.11 



6.0 SOCIOLIWGUISTIC SUnVEY 

6.1 Project states that a sociolingviistic survey; 

I for II for 

lI-iiilT croup II.T group 

1 was made .~X ~- ^• 

2 vrLll be laade ^ . , C 

Q not mentioned .... 



6.1 I 
II 



I 



6.2 I J^2 



6.2 If a sociolingtastic survey \ias or \dll be Bade, 

marl: all groups included: 

I N-ia'IT II HiT 

1 parents , . Jif- . - — v; • 

2 children ...^f., ...4. 

3 teachers ^ 

U comunity 

5 others 

(specify) 

6.3 Language doi.iinance of 1I-3:T groups (checl: A_^arents, I3_-f€liildren, C ..teachers) 

\all be determined by the e::tent each language is used in different domains 
through various means of communication. 

e.g. specify extent descriptively; never, sometimes, always 6.3 A._|^_^, 
f 3 
USE NCII-EHGLISH LAKG, USE 2IGLIS1I G 



DCSIiUNS: 

1 Home 

2 Church 



liU)IKGiM.TIIia 



5.8 Gornnunity Gliaractexdstics (narl: ally that apply) ^ ^ 

{i if more than one category, indicate percent lor eachj 

1 inner city-ghetto, barrio ^ . 

2 - major city % 

3 " small cily, town or siibiirb * % 

\ - i-ural , farm \W\' ^ 

5 " other (specify) 
reservation 

5.9 A. Socio-economic status of H-EMT participating students 

(indicate specific percent of lo\; SCS) 
B. Aver-age faxaily incoxde, if iientioned 
n.s. _not specified 

5.10 Socio-econonoBiic status of iliT participating students 
(indicate specific percent of low SSS on the blani:) 
n.a. -not applicable (no HIT) 

00 -not specified 

5.11 Proportion of migrant students m project 
(Indicate specific percent) 

n.s. - not specified 



5.S 



5-S A. /Op Ji 



5.10 



h5 



5.11 JtS.^-. 



6.0 SOCIOLIIIGUISTIC SU?.V3af 

6.1 Project states that a sociolinguistic siu'^ej'-; 

I for II for 

lI-IilT croup "I-T £;roi?A) 

1 was laade ..)(.^. 

2 vri.ll be laade ^ ....... c ^ 1$ 

Q not mentioned ^ ^ 

6.2 If a sQcioling-uistic survey \ias or uill be aade, 

marl: all groups inclxided; 

I N-Et'IT II iiiT 

1 jarents „ JK. . . . . 

? children „. JT. A 

3 teachers 

U comunity _„___ 

5 others ^ . 

(specify) 



see 



6.1 I 

II 



I 

J 



6.2 I L'SL 



6.3 



Language do;.iinance of rl-ZIIT groups (chec'.: Aj^arents, Z^^pAldven, C_ teachers) 
\ixll be determined by the e3:tent each language is used in different donains 
tlirough various neans of coromuni cation, 

e.gi specify extent descriptively: never, sometimes, alxniys S.3 ^ 



USE NClJ-aiGLISH LAIC:. 



USE lilGLISH 



DGIIAIIIS: 

1 Horae 

2 Ghurch 
3^ School 

5 Socializing 

6 neighborhood \ . 

7 film-TV-radicr *" 

8 ilagazines^ne\^f^^^ 

9 Others 

(specify) 



.;a(j)iHGn™ii^^^ 


lYs'iiiamiG] sfzMim^ '.W^xM' ll 
1 — .. .. . -■ . . 











" ; , 1' 






***** 1 




1 

I 

^i^c ifPAXCE OF 1970-1971 EVAHTAIION DESIGN 

lYe 1970-71 Bilingual program at Phoenix Union High School will be open to 
ftCudcnts of diversified ethnic backgrounds. Therefore, product and process 
tvAluation procedures will be invalidated unless certain variables which 
irr not germane to an exclusive Mexican-American population are controlled* 

The following is assurance that the variables will be controlled in the 
Mnncr outlined below. The criteria for selection listed on page ninety- 
fix (96) of the continuation document will serve as guiding principles to 
the overall evaluation design. 

1. Ethnic proportions will be identical for both control and experi- 
mental groups. An experimental group will be formulated from the 
list of volunteers, the ethnic makeup determined, and a control 
group selected on tiie basis of the results. 

2. Every attempt will be made to insure that the experimental and 
control groups will be statistically comparable, in terms of aca- 
demic achievement » 

3. Since both schools «L11 contain students fluent or not fluent in 
Spanish, proficiency in Spanish constitutes a variable which must 
be considered. 

By means of diagnostic tests, Sjpanish proficiency will be determined, and 
•tudents will be scheduled into appropriate English classes on the basis of 
test results. In addition, test results will be used as one basis for the 
individualization of instructioti. 

Every effort will be made to insure that the control and experimental groups 
contain equal numbers of those fluent or not fluent in Spanish. 
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>. rjJifications of Long Range and/or Five Year Obicct ives as a Result of 
the First Year's Operations . • 

oajor long range goals for the Bilingual Program were added. They are 
follows: 



(1) 



(2) 



To double the Bilingual Program so that it will meet not only the 
needs of Mexican-Aniericfn students, but students in other ethnic 
groups, m an integrated situation. The Phoanix Union High School 
System is committed to the best educational program that it can 
provide for students, and it is believed that a .ianin^.n^ p..^ 
rof that program must deal with n.pn'>» rg]^ il-^nc th 

neighbor^ Tii accomplish this long range goal we~^lan to add 
55 non-Mexi.can-Ame\ican students at Phoenix Uni6n High Scfiool 
At Phoenix Union Hi^h^chool whcr^ the percentage ^f Anglos In 
the Student body is^x'hremely^itjT (7%), it.is doubtful that many 
Anglos Will be involved in the Bilingual Program, jjfe- " 

One justification for a horizontal expansion to the South Mountain 
High School campus is that the addition of this component will 
achieve a more integrated program, as we will be able to include 
approximately 15% Anglo students and 10% black students in the * 
•Bilingual group of 100 students. 

To develop an in-service program that will improve teacher at- 
. titudes, knowledge and training skills in a Bilingual Program 
involving the area's ethnic -groups. It is estimated that there 
are 3308 students in the Phoenix Union High School System whose 
primary language is not Eng^l.-^h. We are proposing to develop pro- 
grams which would serve ;t2^-or these students and at the same time 
to develop an in-service program that could be efficiently and 
economically conducted f or 3^ 5taf f members. These people would 
then serve as leadership for expanded services to all 3308 students. 

l«tiv«'^"lo'l?h2^M Bilingual Program goals and ob- 

it thr^^h 1 f ^^''^ ^^^^^ ^ Mathematics component 

Jccti-ve jLf • -fri: Correspondingly, we have added a 4th program ob- 
jective dealing with that subject. 

t^^^t""^ <^^^^8es have been made to student goals 2, 3. and 4. An 
-leapt has been made to identify more specifically the measurement devices 
ly done objective more in performance terms than was original- 

:-tltu5:« the teachers' goals have been added the development of positive 
C->rrcsnonH^^"? improvement of teacher knowledge and teaching skills. 
^•/cdS?; ! ^ ^ objective for teachers has been added, as well 

waiting changes xn the other two teacher program objectives. 

't!*M!2V*°T"°"V^''^ ^^^"^ ^^^^^ ^ community goal, and the program ob- 
•^Jcctlver " <=hanBed since it was repetitive of other student program 



the First Year's OperaLions. 



cajor long range goals for the Bilingual Program were added. They are 

nLdroi'M'""' ^'\'"Sual Program so that it will meet not only the 

«ouos in'''"""'''""''f students, but students in other ethnic 

IJstem'is col.> ef f ''^^ "j^^^ "^8^ School 

nLiil'f educational progrji^ that ft can 

gignifir.rinj 



provide for students, and it is believed that a ^ran,T,v.n^ 
r ^£,tha£ ^ram must deal w it h man'. .VAU.. ^^"^ 
Ul^^^^k^^ T^ccompUsh this W rlige eSih^ITS^frTdd 
65 """-"^''^"n-Am^an students at Phoenix Uni\ High Scft^ol. 
tL s?uden^ "^^Xs-^-ol -hcr^c^tlVe percentag^^f Angios 1^ 



(2) 



Anglos wlU be invdved in the Bili^^i^i p.-IrZ 

S^Kh^Sciofrr a horizontal expansion to the South Mountain 
Lm.v! " addition of this component will 

achieve a more integrated program, as we will be able to include 

MCZaf''" '''''''''' ^1-^^ students in the • 

•Bilingual group of 100 students. 

^JtudH^T "r'^^'i" P^S""" ^^^"^ '•'ill i^P'^ove teacher at- 
titudes, knowledge and training skills in a Bilingual Program 

orWv l^n ^^"""''^ "ig'^ School System whose 

«r^s ^hin^T^?/' f ^" proposing to develop pro- 

to TeZl^\Tt^ "rve;ta^or these students and%t the same ?ime 
to develop an in-service program that could be efficiently and 
economxcally conducted for 3^ .taf f members. These people would 
then serve as leadership for expanded services to all 3^08 Students. 

icctives^'lo'th^'rirsr' '""^ Program goals and ob- 

it the 9 h grade leiel 'corre^ "i ^ Mathematics component 

i-trve dea!Ing\;lth ihat'LbJS?''"!''' '^"^ ''''' ^ '''' P^^"™ 

S^veral editing changes have been made to student goals 2 3 and 4 An 

7 nd'\^\^SarelH'° h'^"^''^ specif icallf^J: m;as:r:::nt*dcC ces 

<«onr To ?^e tL.^ P«fo™ance terms than was original- 

''u?u5;s anf the ^" goals have been added the development of positive 
^TrcspondiSv a ne^C'"""' knowledge and teaching skills. 

cdiMnf rh^n ! • program -objective for teachers has been added, as well 
«=«iting changes m the other two teacher program objectives. 

'^JcctLes! ^ repetitive of other student program 

''-'"hafbL'^^f section,, 4th specific oblec- 



The three target schools are situated in the heart of the "inner 
city." According to a 1960 census taken by the Community Council, 
the ethnic and social groups of the "inner city" were distributed 
as follows: 



White (Anglo) 487. 
Spanish surname 31% 
Negro 217. 

The 1960 National census lists 40,241 persons with Spanish sur- 
names out of a total population of 439,170. These numbers have 
greatly increased during the sixties with the Spanish surname 
menj)ers of the central city gaining in percentage distribution. 
Figures are not available at this time Which would accurately 
show t(e percentage increase. 

The 1960 census also shows that in the inner city, thirty-three 
(33) percent have incomes under $3,000 a year. The unemp'oymint 
rate is 9.5%. Fifty-four (54) percent of the families live ir 
rented homes. Twenty-two (22) percent live in homes which are 
considered to be overcrowded because of large families and/or 
inadequate size. 

The residents of the target area have a deep feeling of hopeless- 
ness and despair. Thirty thousand are functionally illiterate. 
The educational level is low. Forty (40) percent of the children 
between the ages of 14 and 17 in the target area are not in school 
compared to 10% in other sections of the city. 



. Give the percentage of children whose mother tongue is other than 
English from low income families. 

In a comprehensive study conducted at Phoenix Union High School during 
the 1967-1968 school year, 103 homes spoke only Spanish and 1,334 
spoke both English and Spanish to give a total of Spanish speaking 
homes of 1,437 out of 2,704 homes reporting in the survey. Most of 
these homes would be families with low income. From this information, 
the percentage of children whose mother tongue is other than English 
la approximately 54%. 

Other languages which were spoken in the home included Indian 18, 
Chinese 19, Japanese 1, Italian 4, Hungarian 1, French 4, Greek 4, 
Ukranlan 1, Lebanese 1, Polish 2, and German 7. 



pa:c 5 - 

6.4. If not included in survey, ho\/ was student's language doninance 6.4 I H 
determined? I II H 

1 - inferred by use of surnaiae ^ 

2- established by formal testing of students 

3- assessed by infonual Beans (specify how) , 

A-not nentioned hoM lansua::e doaiiiarxa was 

6.5 Sociolinguistic Survey includes^ (checl: all tliat apply) 6.5 0 — 

An analysis to determine if an interlanguage exists 
in the commianity, (e.g. 5 a mixture of two languages 
which serves as a single system of connunication for 
a group of people). 
1-yes 

0- no 

jccioliiiiv-ictic in-.ivo;- includes ixc::c covering: 

6.6 II-aiT parents' attitudes toward laaintenance of child s 6.6 _ .Q. , 
K-SIT in particular domains of use or complete shift 

to English 

1- yes 
0-no 

6.7 2'fr parents' attitudes toward their children's learning 
of the N-3IT language 

(3>yes 
0-no 

6.8 Children's own attitudes regarding the second language 6.8 I 

they are learning and tlie speakers of tiiat langtiage 



0- no 

6.9 If not included in surv^ how x;ere parental and/or 
cQmtiunity attitudes towax^d K-3iT maintenance 
determined? 

1- will not be assessed 

2- vdll be assessed, method not specified 

3- lias been or will be assessed by method other tl;an 
sociolingviistic survey (specify how) , 



6.10 1 -After sociolingxiistic survey is made^ how does it influence 6.10^ 
program? (specl.fy) (e.g. tx^ansfer or riaintenance instructional 

programs) X*-k-Pluei^C«A proo ITCCVH- lO. S. 

0*-not mentioned f g 

7.0 STAFF SELECTION 



7.1 Linguistic background of project teachers, by number in each category: 
(indicate non-2iiglish langaiage in each bo::) 



1 



Language dominance not specified 
"^..^-^ ilother tongue not specified 

not specified v/hether monolingual or bilingi:ial 



(if any infoimation is not 
specified, cross out tliat 
heading and complete the 
rest of the chart) 



ERLC 



I II E Dom. 
NEMT 

II E Dom 



A«»IaQnplinfrual_ B^'Biliniual 

lu : K= 7 



7.1 



No. 



I A 
'I B 7 

II . A " 



.7 .7 



Mhi ^h tixves as a single systoa of cornunication Tor 
a groiaj. of people). 
1-yes ' 

0- no 

j:,2icliivj;..Lottc nr-i-^oy includes itc:.G ooveriiiG: 

6.6 K-EIIT parents' attitudes toward raaintenance of child's 6.6 i^^.. 
K-SIT in particular domains of use or complete shift 

to English 

1- yes 
O-no 

6.7 SIT parents' attitudes toi/ard their children's learning 
of the N-3IT language 

(7>yes 
O-no 



6.8 Children's o\^n attitudes regarding the second language 6.3^ 
they are learning and tlie speakers of that language 
U!^es 

0- no 

6.9 If not included in survey ho\r were parental and/or 
comunity attitxades toward iJ-3IT naintenaiice 
determined? 

1- will not be assessed 

2- will be assessed, method not specified 

3- has been or \;ill be assessed by nethod other tlian 
sociolinguistic survey (specify how) 



6.10 1-After sociolingi^lstic survey is nade*, how does it influence 6.10^ 
program? (specify) (e.g. "ansf er or naintonance instructional 

programs) * I V>-Plue»iC€5 proO ITCC Wi- ^) . 

0-not mentioned f Q 

7.0 STAFF S2LECTI0K 

7.1 Linguistic background of project teachers, by nu;.iber in each categoiy: 
(indicate non-English language in each ^ bo::) 



Language dominance not specified 
^ _^,ilother tongue not specified 

not specified v;hether monolingual or bilingtial 



(if any infoarmation is not 
specified, cross out that 
heading and complete the 
rest of the claart) 



I 11 E Dom. I 
MEMT ' 
XI E Dom 

'eme 



Jl 



E Dom 

Inemt 



i^IbnojU 

i"r^- 

N-^ 



B>3ilin&Tial, 



A Total limber 
ilonolinjjual 



. N= 

i N= 



7 



7.1 



B Total Hxanber 
Bilingual 



Total liiuibei- 
of Teachers 







No. 


I 


A. 


I 


B 




II 


A 




II 


B 






A 






B 





c 



A 
B 
N 



7 7 Vo 



ERIC 
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K.: K- - TOTAL iSILIi.GtV.L ViX^i^ STAFF (Instructions orf page ) 



POSITION 


Positions A£r.iF;ned to Prolect 


NunJ^er 

Full- 

Titn3 


Part-Time 


" .Total ■ 
Full-Tips 
Equj.v. 
(Colutns 2 / 4) 


Kutober 


FulX- 
Tims 
Equiv, 




,,.(2), 




(A) 


<5) 


AOMIKISXRATIOH/ 
SOPSRVISIOK. 




2 


.75 


.75 


(a) Pre-Kindergarten 
0>) Kindergarten 
(c) Grades 1*6 
(4). grades 7-12 
(c) Other 


9 






9 


JPECIALISTS 










'UPIL PERSOHICLL 
WORKERS 


2 






2 . 


JVALUATOUS 




1 


.25 


.25 


•EACKER ASSISTAl-JXS, 
„ TEACHER AIDES 


4 


10 


5 


9 , - . 


'mmrn liaisons 


9 






9 ... 


• 

lERICAL PERSOM^EL 


X . 






i • 


LL OTKER PERSOHHEL 

• 




• 

1 


-.25 


.25 

• • • 
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7.2 Linguistic background of groiect aides or oaraprofcGsional s. by nunber; 



C.fsj 



Linguistic backgroimd of r>ro.iect aides or p 
(indicate non-English language in each bo::) 
L anguage dominance not specified 
2. M other tongue not specified 

Not specified whether monolingual or bilingual 

A llonolingual B Bilingual 



(if ai^ information is not 
specified, cross out that 
heading and complete the 
rest of the chart) 



ERLC 



I N-E Dom 
N-EMT 

II E Don 
II E Don 

N-Eirr 



A Total Number 
Monolingual 



i 


• 


1 




f 
* 


% 
1 


i 


14 


i 



7.2 



No. 



% 



1 k 

1 B 

II A 

II B 

II-A 

II 'b 
1 



B Total Number 
Bilingual 



N Total Number 
of aides or 
paraprof es sionals 



25: 

A O 
B iit 
N jif 



4 fwll-fi»v^« n 

7*3 Language (s) used by bilingual nToaraxx toa cliors: |^ pArV->%rnt "^'^ — 
(ikrk all that apply) ' 

1 -Bilingual teachers teach in only one language 

la-Bilingual teachers who teach in only one langmge teach in their 
dominant language, whether that is their native or second language^ 

Bilingual teachers who teach in only one language teach in their 

native language: 

lb-only if native language is also their dominant language 
Ic-even if native language is not their dominant language 
1-0-not specified 

(a^ilingual teachers teach in both their native and second language, 
regardless of which is their dominant language • 

0- langai\ge(s)Ti8ed by teachers not specified 

7.4 Language(s) used by bilingual_ oio"rrj i cidos or para!Dr orjiG_s_io:i?2_G / '^-^ ^ 
(iiark all that apply) 

1 - Bilingual aides instruct in only one language 
la-Bilingual aides who instruct in only one language teach in 

their dominant language, whether or not it is their native language* 
t'ilinguril cild^s who instruct in only one Icnr^. teach in their native lang. J 
lb-only if native luasucf-o is .,lco their dcriinc^t lt.'.irr\is,^e 
1 c-..v».,r: if ar.tivo language is not their doioinant language 
1-0 not specified 

Ya^ilingual aides instruct in both their native and second language, 
^•^-^regardless of which is their dominant Igmguage. - - ' 



O-language(s) used by bilingual 



di.dos :iot G-)ocified 



7*5 Cultural affiliation of teachers ^ aides, prelect directoy and evaluators by 
number and percent (llark all that apply) Specify oilttiral affiliation. 



A« Teachers No. 



B* Aides No. 



C, Eroj* Director D> EyaluatordOHo. 



ERIC 



■ II A 

II E Don '- ' II B 

SIT • . II- A 

II 'b 



II E Don , ' ' A _2. _ . 

1 N-srr , ! 1 4 ■■ 3 /it 1E> Yt 



N Total Number 
A Total Number B Total Number of aides or 

Monolingxxal Bilinguel paraprofessionals 

LH 



U± 



4 ^*^U-fi»v.* n 

1.3 Langaiage(p) used by bilingual T)r ogran toa cl.ors: p^f^y ^ .»^>;i>i>fcf 7.3 

(J lark all that apply) ' 

1 -Bilingual teachers teach in only one langiiage 

la-Bilingual teachRrs v;ho teach in only one language teach in their 
dominant language, whether that is their native or second language. 

Bilingual teachers who teach in only one language teach in Lheir 

native language: 

1b-K5nly if native language is also their dominant language 
Ic-even if native latiguage is not their dominant langxiagc 
> I'-O-not specified 

(j^ilingual teachers teach in both their native and second language, 
regardless of which is their dominant language, 

0- language(s)ueed by teachers not specified 

^•U Language(s) used by bilinmial_ Dio;:rrj i cidcs or parapr orcssicnr?2s ' 7. A ^ 
(liarlc all that apply) " ^ 

1 - Bilingual aides instruct in only one language 
la-Bilingual aides who instruct In oxlLj one language teach in 

their dominant language, whether or not it is their native language, 
trilingual ciiaos who instruct in oiily one Icng. tccch in their native lang. : 
To-only if native lcn<niaf;o is ..JLco th^jir dcriincnt Iwiif^u^fje 
1c-^v.T. if nr.tivo language is not their doiiinant language 
1-0 not specified 

^2^Bilingual aides instruct in both their native and second language, 
. ^^-^ regardless of which is their dominant language. 

O-language(s) used by bilingual j^rc iv:: not .roccified 

7«5 Cultural affiliation of teachers, aides, project director and evaluators by . 
number and percent (llark all that apply) Specify culttaral affiliation. 

A. Teachers No. % B. Aides No. % C. Proj. Director D. Evaluator(s)No. % 



0-not specified 



6c^ 



10. Teaching' Spanish to Native Speakers : ic T\e High School, El Paso, Texas 

, . Th^ 5^, program emphasizes the study of culture. The grammar section is 
limited to dictation, with no special drills on phonetic recognition or 
sentence patterns. The bibliography used in this program has been helpful. 



C. Include a comprehensive and annotated listing of relevant bilingual education 
materials which have been produced through other programs. Give the rationale 
for their utilization or exclusion in the proposed program. If materials 
development is proposed, show how these materials would supplement or improve 
existing materials. 

Laboratory Research 

Southwestern Cooperative Education Research Laboratory 

In 1968 SWCEL edited several manuals directed specifically to methods for 
improving the understanding and education of minority ethnic groups indigenous 
tc the Southwest. 

a) "Ethno-Pedagogy" Cross-cultural Teaching Techniques points to the importance 
of the new science of "Ethno-Pedagogy** as opposed to the traditional Dewey 
philosophy of democratization and progressivism. This manual is indispen- 
sable for the in-service traininjg program of personnel in this bilingual 
program. 

^) The Ora l Language Program is a sequence of phonetic and sentence pattern 
drills using transformation, substitution and intonation exercise at the 
pre-school level. It concentrates in the spoken language as a recognized 
prerequisite to standard English. These drills cannot be used in the pres- 
ent bilingual program, but the general linguistic techniques will be applied 
to exercises geared to the High School age group. i 

c) Cfassroom Strategies; Culture and Learning Styles is a comprl^tion of 

behavioral test scores using the mean t-scores to determine the difference 
of learning levels for the different cultural groups. The classroom 
techniques developed from these tests cannot be used in the bilingual pro- 
gram since they cover the pre-school age group with limited life experience. 

The Annu al Report of SWCEL for 1967 lists the scope of services that are 
available to teachers, counselors, and others in school districts who want to 
undertake programs for the minorities of the Southwest. The bilingual program 
will be able to utilize materials and services from SWCEL, especially in the 
areas of methods of selection of students for the program and counseling 
techniques. 
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7.6 Selectionjof IhP^T te^^^ pac© ^ 7 

O-not specified 7.6 No» ^ 

Nuuber of K~aiT prograra teachers from local comunity _ Jf^ 3 . 

and % _pf total H-EilT teachers. 

7 • 7 N^>er ^.sA9k®?A .^il^. ^M®^. of sarie ^ • ^ 

ciitia^^ At^dentsi ^ ra- 

indicate specific percent on the blanl:, or 

if specified descriptively, 

A = teachers gisome 
B = aides 3^j^any 
4.Haost 

5-nore than half 
0-not specified 



7.8" Teacher Qijalifications - Training and o:^:pcriencc prio-j^l^ -Jfoject ( ^* of^^^^^^rS 
tiVdVcate number of teachers with each qualification, ^ J - ^ 

^ ^ if given) ^ / 

^ n.s. -qualifications not spcified Sise C , ^"S^ 

Aett0it O-previous courses not specified 

I. teacher must meet a specified level of language proficiency on a 
"7 <w standardized proficiency test of the non-English language txirougii 

_ \7hich (s)he will instruct 
/2jC| teacher laust meet a specified level of comi-aunicative corapetence m 
^ the non-English language deterained by a structur-ed intervie;/flnenc^^^^ 

3.__ previous teaching through H-EtlT (in country where it is a native^g,^ive-- 
language, in Peace Gorpe) "^on- 

4- ^previous teaching in local are^live in the coixiuiiity pe'tence 

5/""* courses in M-HIT language structure and usag^ linguistics or FL trainin 

6.. 1^1 courses in II-E literature' or: literacy- in Spajiigh 

7« iiust be biliii'''ual 

8. ' " ' any previous education through tj-HIT/content of coui'ses learned tlrrough 
9/''~courses in teaching ZSL/audio lingual approach iWiT 
1071I^ courses in methods of teaching N-aiT language/lanoiage develo;.xient 

II. _ ^courses in methods of teaching content (e.g. mathjin N-2n? 

12.^ certification in ESL/or es^jerience teaching; ESL 

13/^]^3^3:tification in teaching N-SIT 

lU. cross cultural courses ^ 
15-^riI-COWses in the cultural heritage; values, deep culture of B-^^d or 
Ifu*^ ^other oualifications, specify travel 



other oualifications, speciiy Vf,-^ ^^JLl^^^^ 

8.0 STAFF DEVSLOPliENT ' 8.1 A ^ 

B 5>i 

0-No staff training mentioned ^ 
8.1 Th^ P?loi?pJ<. iA-fifX®.^^^^ ^or B. For Pcra- 

X' ^ §£d^jpT paragi-ofcssionals in the followinf^ areas ;Teacherp profj^ssj-onals. . 
'^^^r' (mark Vlf * that appl^^^ 



n.s. -Training indicated, but nature not specified 

1-English as their second language , 

(2^he teaching of iiiglish as a second language ^ Jf^.^ .^XL. 

as their second language ^ ^ ^ o p.Hl 

^jffhe teaching of X as a second language. ^J^^.. ... 

5-Iiethods of teaching other acadei'iic subjects _ 

Q 6-ilGthods of teaching other academic subjects 
B^C - ^.anguage . _ 



3 = aides 3-.nany 
4.-most 

5-nore than half 
0-not specified 



7.8' Teache-x* Qualifications - Training and oqioriencc prior 1^ ISfoj^iot ( ef 4€£^er5 

TiiidicrtV'nli^^b^^^^ teachers with each qualification,"? m Lj M \ ■ . 71 

^ if given) ^ / 

n.s. -qualifications not spcified C , ^'S'^^ 

yCtlCO^ O-previous cotirses not specified ^ 

^1. teacher must neet a specified level of l^^fe proficiency on a 
7«w ""standardized proficiency test of the non-English language t.uough 

which (s)he v/ill instruct 
/2!)Q teacher must meet a specified level of communicative corapetence m 
^ the non-Erglish language detemined by a structured intervie;/fluency 

3. previous teaching through K-EilT (in country where it is a native^^^give 

langmge, in Peace Corps) con- 
4- __previous teaching in local are^live in the coitiuiaity petence 
5!"" courses in H-EiiT language structure and usag^^ li:i£T.iistics or FL trainin 
6. courses in K-S literature' or literacy in Spajiigh 

g*~~^any previouriducation through I'-aiT/content of cov:.-s3s leanied through 
9I courses in teaching ZSL/audio lingual approach :.-3.T 
10'. courses in methods of teaching N-ELiT laiiguage/lan-uage developr^ent 
11*. 'IT courses in methods of teaching content (e.g. nathjm N-3iT 

12. " "certification in ESL/or e::perience teaching; HSL 

13. "21 certification in teaching N-aiT 

lA. cross cultural courses ^ 

15-." II' courses in the cultural heritage, values, deep culture of N-i!i.T or 

Ifu' other oualifications, specify ■ ^^H^^ ^^^^Uh^ 

8.0 STAFF DEVELORiEWT ' 8.1 A H 

B_ ^ J h 

0-No staff training mentioned ^ 
8:.l The. proiecji^ is^of f er^^^^ A. For B. For Para- f 

X' . andTpr para^rof ossionals in jthe folXowinf^ ^^-s^s* Teachers pypf ossionals i 

€ ICO ^ (wk Vlf that appiyT"*^ ' *^ 

lb 



n.s. -Training indicated, but nature not specified 

1-English as their second language 

the teaching of iiiglish as a second language ^Jf..^ .^X^. ^ or\ 

as their second langv.age_ . ^ 

he teaching of X as a second language TJf.. ... 

5- 1 Methods of teaching other acadei'iic subjects 

6- liethods of teaching other acadenic subjects 

in X language ^ _ _ . 

I 

C,^.?4 S bated r.oals of teacher cv ainiii:: are ; 8.2 l l ' _^ Students 



•I N-EMT II EMT 



1 - Understanding:- of socio -cuJLtural values and practices ox . 

2- Cross-cultural traininc;^ 

V^|g0jC SrSensitjvity to ethnocentricisiA and lin^xiistic snobber;/ 

^^a.'areness oi the socirJL -emotional development ol X 

^ ^^*»^jc*ateyies for accomodatin{j; the different .learning t 
styles o:^^ N^EM r 



6-Strategies for cognitive development of ^ 

-Strategies for reinforcing, the self-esteen of 



I 



-Methods of cross-cultural teaching or teaching the 

"bi cultural coniponent^^ 

9-Fonmilation of pupil performance objectives 



30-Methods of evaluation of pupil performance objectives 

O List specific courses if given (or Xerox and attach). ±i i ^ 
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Program Bilingual Counselor - 

^' ^' ^ ' is a native Arizonan. He was born in the mining community 
of Superior where he attended elementary and secondary public schools. 

He received his Bachelor of Arts Degree in Elementary Education from 
Northern Arizona University in 1958, and his Masters of Art Degree in 
Guidance and Counseling from Arizona State University in 1965. He has 
also completed extensive graduate work f rom -^he University of Arizona. 
Latry attended N.D.E.A. sponsored institutes in Adult Basic Education at 
Portland State College in Portland, Oregon; California Western University 
in San Diego, California; and Southwestern Cooperative Educational Laboratories 
in Albuquerque, New Mexico. 

He has taught twelve years in the Phoenix Public Schools; eight as a Fifth 
Grade Teacher; two as a Seventh Grade Teacher; one as an Eighth Grade Teacher, 
and one as a Counselor for Freshmen in the Bilingual Program. Mr. 6 C. - 
has also taught evening classes in Adult Basic Education in the Phoenix 
Union High School system for three years. 

As an educator, Mr. sees and understands the need for solutions 

to the educational problems of the -Jilingual student of Mexican-Apierican 
descent. His years of experience in working with the students has given him 
a wealth oi" information in helping him and the Bilingual Program meet the 
needs of the students. 



Other Program Teachers 

Other teachers for the Bilingual Program will be identified. They must be able 
to work with minorities. Preference will be given to applicants who have 
sensitivity, understanding, and experience with the problems of the minority 
students in the program. 

They must* demonstrate an interest and involvement in the program, and be 
willing to put in the long, hard hours that such a commitment dictates. 

They must meet all the formal and legal qualifications of the school district 
and State of Arizona. 
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b. Individualization of Instruction for the 1970-1971 school year. 

Methods to strengthen the individualization of instruction are 
being incorporated into the second year of the Bilingual Program. 
The 1970 Summer Workshop will be organized to provide In-Service 
Training for teachers, teacher-aides, arJ students in methods of 
providing a student need-centered classroom. 

Proposed changes will include conside ration of the following: 



1. Monolingual and Bilingual "one to one" teaching approaches, 

2. Conversation groups, 

3. Intensive individual tutoring by Bilingual teachers and 
teacher-aides, 

4.. Laboratory classes for Monolingual students after regular 
classes, 

5. Clinical treatment of the students' needs in short sessions, 

6. Additional "individualizjd instruction programs. 



c. In-Service Training for the 1970-1971 school year. 

During the summer months a workshop will be conducted to plan the 
program for the 1970-1971 school year. The workshop will be com- 
posed of ^--beachers, 4 6oO<'uJ+^vf>i *^full-time teacher-aides, 

students^ parents, and other adult members 
of the community. The coordinator of the Bilingual Program will 
direct the activities of the workshop assisted by Phoenix Union 
High School consultants. 

The workshop will have five aims: 

1. To train teachers and teacher-aides for the specific task of 
teaching bilinguals, 

2. To orient the new teachers to the program, 

3. To develop a curriculum and select materials for the second year, 

4. To revise the objectives, curriculum or material used during the 
last school year, 

\l To establish mean^ of communication with th^ fnfni>^ m,nnc ^r.^ 
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Individualization of Instruction for the 1970-1971 school year. 

Methods to strengthen the individualization of instruction are 
being incorporated into the second year of the Bilingual Program. 
The 1970 Sununer Workshop will be organized to provide In-Service 
Training for tekchers, teacher-aides, ar.: students in methods of 
providing a student need-centered classroom. 

Proposed changes will include consideration^ of the following; 

1. Monolingual and Bilingual ''one to one" teaching approaches, 

2. Conversation groups, 

3. Intensive individual tutoring by Bilingual teachers and 
teacher-aides, 

4. Laboratory classes for Monolingual students after regular 
classes, 

5. Clinical treatment of the students* needs in short sessions, 

6. Additional individualized instruction programs. 

In-Service Training for the 1970-1971 school year. 

During the summer months a workshop will be conducted to plan the 
program for the 1970-1971 school year. The workshop will be com- 
posed of 7 ieachers/ 4 C0nSlUt^r>i5^*^f^ll.time teacher-aides, 

students^ parents, and other adult members 
of the community. The coordinator of the Bilingual Program will 
direct the activities of the workshop assisted by Phoenix Union 
High School consultants. 

The workshop will have five aims: 

1. To train teachers and teacher-aides for the specific task of 
teaching bilinguals, 

2. To orient the new teachers to the program, 

3. To develop a curriculum and select matGiials for the second year, 

4. To revise the objectives, curriculum or material used during the 
last school year, 

5. To establish means of communication with the future pupils and 
their parents. 

The length of this workshop will be three weeks, six hours each day. 
Also, six in-service training sessions will be conducted during the 
school year. The training sessions will be three and one-half days 
each • 



•AIDES: 



function of the teachers' aides will be to assist the teacher 
in providing individual attention to students. 

#^^j wMfic duties will include : 

l^intaining cleanliness in the classroom 

fanning messages and errands 

Keeping record of materials, textbooks, etc. 

Helping teachers 'with everyday duties 

fr^paring bulletin boards 

Froviding clerical services 

Participating in school activities and field trips 
Managing Aua VkSuals 

Assisting in the grading of papers at. teacher's discretion 
Tutoring at teacher's discretion 

Helping the teacher become aware of the needs and problems of individual 
students 

Assisting teachers on home visits 

Some of the teacher-aides ai^e parents which permits them to function in- 
formally as liaison personnel in the community. Teacher-aides have been 
encouraged, when feasible, to continue in higher education through special 
coordination programs with the neighboring colleges and Arizona State 
University which has organized a cooperative program for teacher-aides 
whereby they earn credit hours by working in the Program, 

The function of the clerk will be to assist with correspondence, keeping 
of records, and performing other necessary clerical duties for the Program 
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ff.^S Methods of Teacher Training ; (Mark all that apply) 8.3 \ ^ > ^ 

(yboiirses 

2-experiential, teaching supervised by master teacher 
"^workshops where teachers offer suggestions to each other 
^use of video-tapes of teachersfor feedbacl: on hou they are doing 
^cross-cviltural sensitivity training, t-groups 
_ ^interaction analysis (e.g# Flanders system) 
7-other (specify) 

8.4 Pro.Tect provides released time to_ te achers and paraproff esion' * C.4 J 

als for joint lesson planning : 1-j-es 0- not mentioned 

8.5 ProjeGt provides for paraprof essionals to r eceiv e course credit 8.5 / 

toijard eventual cer tification i^^lj-^^^^ mentioned 

How? (specify) _---J^..«.-„^ . 

8.6 Paraprof ess ional ^ s role ; " ^J - ^ 

1 - teaching whole class V#^^v^-rx« 

2- teaching small groups ^x^^ ^ ^T.Q A fF^ / 

3- tutoring individually... 
4.-clerical 

5-contributing to bi cultural component 
how ? 



6-liaison i/ith parents ^K^^^'C 

8.7 Tr^i pinp for project teachers an d p.araprofg_gMon^lP A g giv g n.lffl:: 8.7 A K ^ . 
(mark all that apply) A for teachers B for aides B 1^ ^ 

0- not specified , , . . 

1 - University faculty ^i(L. 

2- project*s Master Teachers 




3- project*s teachers Jt— 

4- other (specify) 

8.8 Humbey_ and Proportion of personnel giv ing te acher training who 

1 - bilingual 

2- bicultural 

3- N-Eifr (specify baclcground) 

8.9 Training. , p.s pr ovided: 8.9 ..A^ J^ 

1 - during a summer session 

2- during the acadeiiiic year 

3- other (specify) 

2 

8.10 Srbent of training : 8.10 j^^^ 

• - ''^ ^ 3 (indicate no. of houi's) A ^'S 

A 1 -approximately eculvalent to a 5 . vee!ily ^ » 

coliep'j course 6 monthly ^ 

2- more t:ian one course 7 bi-monthly 

3- less tlian one course 

4- other (specify) . 



, no. 7o 

8.11 Nimbeiiand^P^^^^ 8,11 .f^.. .tfi.^ 

^^^^.-^.^-^ specif ied descriptively, indicate: 

0-not specified 6-most 

1 -100^ 7-many v , 

2- jaore. than 15% 8-f ew 

3- 50-74^ 9-other (specify) * 

4- 25-505^ 



als_ for j oint less on planni n.'?; 1-yes 0- not mentioned 



8.5 Project pro vides for paraprofessionals to receive, course credit 8.5 , * 

toward eventual cer tification ; (T^yesy O^not mentioned 
Hoy? (specify) JUri 



/ 



8.6 Paraprof essiona] Vs role ; 

1 - teaching whole class 

2- teaching small groups 

3- tutoring individually 
4.-clerical 

5-contributing to bi jultural component 
how ? 



8.6 S ^ ff ji 



6-liaison vath parents V\^^tc> olSi4^Wo^5 

or pro^iect teachers an d^.g.ar ^pr.ofes^lon als is given by_: 8.7 A J| ^ 



(mark all that apply) 

0- not specified 

1 - University faculiy 

2- project*s Master Teachers 

3- project^s teachers 
A-other (specify) 



A for teachers 
J5„ 



B for aides 



BjTs: 



8.8 Mumber and P roport ion of personnel giving teac her t rainin g who 

1 - bilingual 

2- bicialtural 

3- N-Eirr (specify background) 

8«9 Tr aining, is provided: 

1 - during a summer session 

2- during the acad^ric year 

3- other (specify) 




8.10 arten t of traini ng: 

A 1 -approximately equivalent to a 
college course 
2Haore t^ian one course 

3- less tlian one course 

4- other (specify) 



3 (indicate no. of hotirs) 

5 ^ weeldLy 

6 monthly 

7 bi-monthly 



8.9 Ij ^ 



8.10 



3 • 1 1 Kygiber aM, Pr pmr t ipn of teacjLer^s^ attending, tr aining ; 

or: if specified descriptively, indicate: 

6- most 

7- many 

8- fev 

9- other (specify) 



no. 
8.11 X. 



0-not specified 
1 -100^ 

2- more than 75^ 

3- 50-74^ 

4- 25-505< 

5- 1 -24r; 



9.0 TEACHERS » ATTITUDES 

^ 9.1 Teachers ^attitudes a r e asses sed: (Mark all tliat apply) 

0- not mentioned 

1- to N-2IT language or dialect 

Clvc^ ©to N-EMT students - expectations of achievement 
3-to N-aiT culture 

C^tV ©P^io^ ^ participation in bilingiial project 

'/ 5-after project training 
^^fh (^T^'ter participation for a period of tine in project 



9.1 



ERIC 



7-through a questionnaire . ' . •• 
B-other (specify) ^ 
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' eacher Obiective la 




evaluations per teacher. 

JSls »iU Sovfde tte infiLtion needed to deal effectively «lth the staff 
If Lnniis^^e pervasive than the eere presentation of material. 

secondly, to .easare «hether -c'.er and Jeacher a^^^^ TllT^Z's.e^Z": 
trJ. ^V'^^rll.ZTs Will S%:SL«d™ of the statistical t-test. 
«t.„Sh the orulnal plan „as to „se the 

iStiLt' TX'lLluXsTlTUi <i be „ore appropriate for the par- 
poses outlined above. 



pate 9 

10.O STAFF PATTa^JIS 

I 3 

10.1 staff patterns ; (narl: all t'nat apply)l0.2 Staff.'- ^^''^ 

dnoT specified CDbilingml teacher o I ;? 3. ^ 

tean teaching ©SSL teacher I^J^jM^U-^ 

2-cluster teaching @3ilingual coordinator 

n^hared resource teacher rgaides or paraprofessionals 

^ther (specify) ^ Q^onsultant psychotherapist 

or guidance counselor 
6-other (specify) .. 



10.3 /^leragejn^ibeiLof^^ ''^•^ 



0-not specified 

10.4 Average^iMb^^ ^^'^ — ^ C^i^l 

0-not specified 

I. 

10.5 ^.gr^&^.ia&ab.g^^O.-Jil^JX l^iliTieiinl piiie a loxpam- 10-5 _J 

0-not specified 

10.6 SpeAiaiaide_to.pupi^^^ A— 
^ is.javen: 

M^Lndividually byKj/teacher 
2-in si-aall groups Z^special remedial teacher 

0-not specified (_p)araprofessional 

b-pai-ent tutor 
V-eKLiiy 7-older student tutor 
^ g-peer tutor 

^^r/ 9-not specified 

10-no special help given 

11.0 INST.^UCTIOm COliPONEKT - DU..Vri01I ;i'D SITEilT OF BILIKGUi\L COJIPOMEIW 
11.1 Duration of. Bilingual Education (policy) I II ^^l 

lI-iaiT langjiao-e will be aa iivtained in £rogi'£S.i UOi-I E DOli £ DOIl 

Tmri: all that IpplyP^ NEM El-ffl mZP 

d-not specif2.ed ho;; long ^ \/ 

(l)as the alternative language of learning _A. — 

for as long as desired 

2- as the ciediuEi of instruction for special 

subject Liat-ter (e.g. cultural heritage) 

3- only for the length of tine necessar/ for .... 

the acquisition of sufficient English to i i i t X 

periiiit learning of acadeuic content at an 11.1 i — 

acceptable level in English 



irx: 
III — 



11.2 Hov; many years. dpes,_2FS?ii?pXP.^^P. ^P- 92^?^^- ^P'f- .iAst?3ic."tion 11.2^ . Jl. 
fpl:]irM*X.©-''PJ^^^ lan^^e. to. pjsntinue? 



0-not mentioned 

if for a particular nuijber of yeajsi 
1 23A567G9 10 (iT) 12 



■ Q ■ (if specified in terns of a condition, please state it - 

finr " e.g. "if a child begins learning in il-EtlT and English in Prs-xi, 

H-acr instruction should continue through high-school") ^ . 



10.3 Ayei-age. J[^^^^p_f_^u^i2JL !2PI. P.^P-P s. : 
0-not specified 

10. A Aver age, n umber of, ai des ., or. p_aj:aj?mfesAimals, pejl cl.a_s^' 
0-not specified 

10.5 kf^y^s.^.mi'\k^^£LA-tS2jS...r}T Viilinenfll firlfiR Xca^ para.- 
prof esftipna ls) , pe r, -claj s 
0-not specified 



10. A 
10.5 



i C'7i^7 



10,6 Special aide to pupils having most difxic}^%Y^ in_l earni^^^ 

by^Cj^-^acliex" 

A^special remedial teacher 
^^5^araprof e ss ional 
b-parent tutor 

7- older student tutor 

8- peer tutor 

9- not specified 

10- no special help given 



10 



is_^iven; 
(T^ndividuaily 
^5-in siuall groups 
0-not specified 



CL6 



11.0 IKSTrvUCTIOm CaiPONEliT - BUrJVTiai .'illD SITZilT OF BILINGU.\L COJIPONSNT 
11.1 Duration of Bilingual Education (policy) I 
II-EIJT langm^e will be, laa intaine.d in prolan: lE DOtl 

mm 



(aiarh all that applyT 
Qrnot specified ho\^ long 
©as 



jyas the alternative langua^o of learning 
for as long desired 

2- as the neditsp* of instruction for special 
subject r.iatter (e.g. cultural heritage) 

3- only for the length of tine necessarj- for 
the acqiiisition of sufficient English to 
peviiiit learning of acadenic content at an 
acceptab3e level in English 



II 


III 


i3 DOli 


jjOil 


Ei-ff 










11.1 I 



II 



1 



11.2 Hp^w liiar^^ vgars dp_es.jDrpjecJi__s.tc.te i_s. P2 tippvl. ^PT. %I^^%'fyp14-2I^. H '2 11. 

fP?. V-rtk^.^PV^. '^"^TPV^^. ll-^iT*. iapSJ^&e, to. cpnti.nue? 

0-not mentioned , 
if for a particular nuraber of ye^tTSs 
123456789 10 riT) 12 



13 



(if specified in terras of a condition, ple:ise state it - 
e.g. "if a child' begins learning in W-Uil and English in Pre-Kj 
N-aiT irstr-'C on should continue 'throxigh high-school'') 



a bi\iv>J^«c\ pro J 

Duration of Bilingual Education (in practice) (llark all that apply) 

11*3 Second l.an^'a\ag.e. ilyeaGrnin^;. is^ jLntrod:uc.e.a in which grade: 
code : N. A. llf "iio "Eiff) 

MP U= 

for each grovn 11. A. Pre-Ii K 1 2 3 4- r 6' 
I rr-ii DOh * X 
IlEDOu ' X 



0- 7 8 9 10 11 12 



11.3 I 

II 
III 



1: 



ERIC 



The same sources for personnel to provide indl . Lclunli?:cd instruction 
n.^ were outlined in Objective - PROCESS lA are applicable. In all 
freshman English classes, students have been placed into one of three 
groups, on the basis of their' abi lity to achieve. The class period 
is divided into two approxiirately equal parts— one half devoted to 
large group instruction, and one half to small group and individual 
instruction. Assistance to the teacher was furnished by the regularly 
assigned teacher aide, by a Co-Pilot Teacher during the first semester 
only, and by tutors. 

In Sophomore English classes, students were identified on an individual 
basis for specialized instruction in much the same manner as was done 
in Spanish classes. The numbers identified as needing individual 
assistance, and the reasons given are as follow: 



Number of Students 
Period Needing Special Reason 
Attention 



2 Low Achievement 

I Reading Disability 



2 



3 1 



Low Achievement 



Spanish Monolingual 



6 



I Superior Achievement 



2 Reading Disability 

2 Low Achievement 



Superior Achievement 



Total 12 



fersonnel who assisted in providing individualized assistance were 
ol>tained through the same sources as were utilized for sophomore 
English classes. 

Analysis of time spent in various kinds of activities reveals that 
efforts were made to accomplish this objective. In freshman English 
^.lasses, approximately 507. of the class time was devoted to this 
effort. The amount of time in sophomore English classes was less, 
a conservative estimate being approximately 25%. 



(6) A source of concern for some staff members, both within the 

I Bilingual Program and outside of it, has been a perceived 
dependence of some students on the program. Apparently there 
are some students who feel comfortable within the confines of 
the Bilingual Program and who are hesitant to participate in 
classes and activities outside of it. Therefore, the Bilingual 
Program has* adopted a posture of "gradual weaning" whereby the 
student will participate in only two Bilingual Program classes 
by the Junior year. This will make it necessary for the student 
to participate in classes and activities conducted by elements 
of the school other than the Bilingual Program. 

(c) General impact of program on participating groups based upon factors not 
included in the formal evaluation design . 

Two indicators of the general impact of the program which was not specified 
in the formal evaluation design, but which would appear to be particularly 
salient are dropout and attendance figures. Data for the first semester of 
the '1970-71 school year reveal the following: 

(1) Freshman Bilingual Program students averaged 16.13 days 
absent, and of the 100 students x^ho began the year, 2 
have dropped out of school. 

$ (2) The Freshman Comparison Group at Phoenix Union averaged 
21.89 days absent, and 13 of the 100 students dropped 
out of school. 

(3) Of the 100 students selected for the Freshman Comparison 
Group at South. Mountain High School, 11 have dropped out 
of school and 19 either transferred or failed to enter 
school after registration; of the 70 students remaining, 
the average bsence rate was 6.23 days. 

(4) Sophomore Bilingual Program students averaged 27.05 days 
absent during first semester 1970-71, and 2 students 
dropped out of school. 

(5) Phoenix Union Sophomore Comparison Group students averaged 
31.5 days absent, and 18 dropped out of school. 

(6) South Mountain Sophomore Comparison Group students averaged 
13.30 days absent, and 14 dropped out of school. 

School and district administrative personnel agree that the inflated 
attendance figures for Phoenix Union students are directly connected with 
the October boycott of the school in which Mexican-American students 
participated. Since this action did not involve South Mountain High School, 

one would, eXnPr^ ^n mii/^Vi 1r>T.Tn^ T-fH-/^ /^<? aUQar>t>r>A>(cfn C^,,».U A .-I ^ 



(6) A source of concern for some staff members, both within the 

I Bilingual Program and outside of it, has been a perceived 
dependence of some students on the program^ Apparently there 
are some students who feel comfortable within the confines of 
the Bilingual Program and who are hesitant to participate in 
classes and activities outside of it. Therefore, the Bilingual 
Program has adopted a posture of "gradual weaning" whereby the 
student will participate in only two Bilingual Program classes 
by the Junior year. This will make it necessary for the student 
to participate in classes and activities conducted by elements 
of the school other than the Bilingual Program. 

(c) General impact of program on participating groups based upon factors not 
included in the formal evaluation design . 

Two indicators of the general impact of the program which was not specified 
in the formal evaluation design, but which would appear to be particularly 
salient are dropout and attendance figures. Data for the first semester of 
the 1970-71 school year reveal the following: 

(1) Freshman Bilingual Program students averaged 16.18 days 
absent, and of the 100 students who began the year, 2 
have dropped out of school. 

t (2) The Freshman Comparison Group at Phoenix Union averaged 
21.89 days absent, and 13 of the 100 students dropped 
out of school. 

(3) Of the 100 students selected for the Freshman Comparison 
Group at South Mountain High School, 11 have dropped out 
of school and 19 either transferred or failed to enter 
school after registration; of the 70 students remaining, 
the average absence rate was 6.23 days. 

(4) Sophomore Bilingual Program students averaged 27.05 days 
absent during first semester 1970-71, and 2 students 
dropped out of school. 

(5) Phoenix Union Sophomore Comparison Group students averaged 
31.5 days absent, and 18 dropped out of school. 

(6) South Mountain Sophomore Comparison Group students averaged 
13.30 days absent, and 14 dropped out of school. 

School and district administrative personnel agree that the inflated 
attendance figures for Phoenix Union students are directly connected with 
the October boycott of the school in which Mexican-American students 
participated. Since this action did not involve South Mountain High School, 
one would expect a much lower rate of absenteeism at South, and that is 
precisely what occured. However, data indicates that even though the rate 
of absenteeism at Phoenix Union was unusually high, the Bilingual Program's 
^fwierfK had ^evvjer cl>n>p . 
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1 1 . JDie^weRt.2rP j,ejp t ytXXX, ke_ J-iR^ to. a /jituy.e. B.Uijigual 

Pi-o£i-an at the indica^feet^^js^ste .level lindipa.^. specific £rade) 

"ob' /o not ) grades . U Voc. 

code: (if no 3n\.cpccif ie^ 1-3 4-6 7-9 10-12 13-c611ogc training 

I jX)M 

II - ST' .„ .... 

III lirDOil/WEilT'," 1" ... 

code; 13=College or University (Other professional training) 11.4 I 

14=-Federal, State, or Private Vocational Job training II... 



11.5 Second language. J.e€g:mng. f oi\ J^^^p}'^^pmjiaxyt^ ^stydents^ is. 11.5 Ip. - %3^-- 
t)roj ec ted through ^rade : JJfZ . 

bb" 

code ;^ no 

III N-Srr/E Doia . _ _ ^ 

11.6 Le arning i n. their mtive . langua i;e f or^ Npn^j^gl-isih dcmnjmt 11.6 . 

students is^m^qjected jUirou^^jgrad^^^ 

0=noV7?eTiYie(^^^rad^ 1^23^567691011 fZj 

11.7 Tlie amount of instructional time in and throiigh their native language 

per day for N~3iT students who are N-E dominant is: S*'^ XCTOA' 

code: 0=not specified nFioath s = science ss = social studies^^i 1^ ^c!^Lc^ 

11.7 11-^ '•''•^ 
liin. per day Total liin. per Subjects taught % of time per day of 
of instruction day of any in native lang. InstructicS ' ^ 
through ii-i2IT. in5tructi,^n. , ^ ^^f'T^^^ ' ' 



00 if 0 not grades ^ — v. 
code; no 2iT specified 123^56789 10 11 ^,^2/ 
II aiT ' „ 



o « 4 . .... . 

t 3 

3 - — • A 

4- -^-L-. - — .... . - . ^ • • ' .--^-i^ 

<^::;::::::ip:p:::;:.:,.t:;:::Ns:::^ 

®, . ; I p.p. ...... I A*. $ .>r> i 10. . s5» V* H 

11.10 Tlie amount of instructional tiae in and tlirough their native language 
for N-HiT students who are English doiainant is; 

code: 0= not specified H.A. = not applicable, no H-QIT, E don students 

11.10 11.11 11-12 

"ij.n. per day Total iiin. per Subjects taught % of time per day of 

of instruction day of ai^'- in native lang. instruction 

.tjTTiJlJfih. Jl-S J- ..JjiS.t?TJvatAOA . .tii?."oug.h N-aiT ■ 

PreK I _ . 1 ?.i-e. K .; 

1 { ; ... '. 1 i 1 



2 



: 2 

J.. lA. 



11.5 Second lang^iage Xearning^ fpi\ jih^isK^PP^?^??l^. A^J^den ts is. 

bo if 0 not grades ^ 

code; no 2IT specified 12345678S10 llQlV 
II HiiT * 
111. N-SfT/l^ Doia IT. 



11.5 l2-.<5- 



:: ::::::rr::::i::::: ::: t 

11.6 



11.6 Le arn , in e;, in their, na tiye lanpixage, for. Ronj^glish. dopdnflnt 
students is projected throxigh grade; a ^^f. 

0=noV7p7cTfreVGrade f "s 'Y U 5" "6 7 C S 10 11 ^ 



11.7 Tlie amount of instructional time in and throiigh their native language 

per day for N-SiT students vho are K-E dominant is; Sc^L }(4,T'0X 

code: O=not specified liFnath s = science ss = social studies^^i le^ 

11.7 11.8 11.9 

liin. per day Total Min. per Subjects tatight % of time per day of 

of instruction day of ar^r in native lang. instructicfi * ^ 

^thrpi^fidUlrSff jjifiJtmatiQB ... . , 



. tlircv-gli. HrjglT 
?re fl 



1;-. 

2i... 

3'-. 
4 ... 
5... 

7 

11 

12 

11.10 



•I 



2 

3'.' ■■■■ 

:::: c/. m. 



I p p. 



5. 

6' 



7 

"Is 

.9' 



10 
12 



Tlie amount of instructional time in and tlirough their native language 
for N-IIiT students who are English dohiinant is; 



code: 0 = not specified N.A. = not applicable, no K-SIT, E don students 



PreK 
1 
2 



3 



6 
7 
8 

9 

10 
11 



11.10 

llin. per day 
of instruction 
.timjuelill-JiiiJl. 



I 



i; 



Total iiin. per 
day of ai^j' 
,JjlSir3MLtjL.0A . . . 



11.11 

Subjects taught 
in native lang. 



-4- 



11.12 

% of time per day of 
instruction 
tiarough N-3iT 
P?e K ... 

1 . 

2 

3 

k. .. . 

^ 

6 

7 . 

8 ■ 

9 . 

10 
11 

12 , 



erJc 



par;e H ^ 

11.13 1 p^ran_is, pne-}/ay - only non-English 1 .'other Tongue 11.13 J 

students (including N-SIT-English doninant). English 
ilother tongue students do pot, receive instruction in 
a second language 

0-no English ilother tongxie students 

2*- 2 way - SZT leara the second language 

11.14 The aiiount of instructional time in end through their second language 
for pupils who are native speal:ers of English is: 

code: 0 = not specified N.A. = not applicable, no English IIT students 

11. U 11.15 11.16 

Ilin, per day Total min. per Subjects taught % of tine per day 

of instruction day of any in second lang. of instruction 

ttopugh N-niT instruction throufji N-aiT 

preK [ ..J.^.'J^v^^\\v^,'^.\u 



7 1^ ........U.. 

^ ' ' ' ' ^ » • • 

^ } .............. .................. \k 

I 

t f - -. ■ .......... . .,.,6. 

7 1 , ! , , „ , 7 



9 



10 .....MS.....,..--..f -....A-S...... .,. |. ,.As 

12 r^--^ ']■■■ ■ • -! ■ 



^0 

.11 il 

12 /* 



11-17 l&se^d^ prv separate l£ui£uagB. usage^ by_^ teacher .aiid/or aide 11.17 

in tlie classrooH (inarl: all that apply)" .5^/ C 

0- not specified 

1 - languages are never nizzed 'oy eitlier the teacher, aide or the 
^pupil in any one class period; only one language is used. 
Q^he second language is used exclusively by the teacher,aide 

and pupils during at least one portion of the school day. 

3- the teacher uses one language exclusively within a class period: 
piQ)ils.are allowed to use either native or second language, 

4- the teacher uses only one language; however, the aide or para- 
proiessional uses another during the saiie class period; students 
riay use either. 

(p-the teacher reinforces any conversation initiate., by the child 

through the use of whichever language tlie child lias used at the time. 

^^constant switching froia one language to another by teacher during 
lessou. 

7-the teacher uses English and the paraprofessional then translates 

the saxie inaterial for lI-2IiT pupils. 
Q-other (suianarize) 



12.0 ilETHODS OP SECOND LiUIC-UAGE TEACHING 

(ilarl: all that apply; some projects nay use a combination 12.0 I 

of methods) 

FR?r Q^y^^^p^ rling^l habit skills or belaavioral approach. Snphasis 
££y^ on comunication. Includes contrastive analysis of sounds 

(units) in both language^ by teacher and students, student 



PreK 
1 
2 

:> 

5 

6 

7 

8 

9 

10 

11 

12 



ilin, per day 
of instruction 



A)5 



Total min. per 
day of any 
instruction 



Subjects taught 
in sdcond lang. 



;:;:t:-:;:; 



.1 . ' 

I 



<U5 
AS 



its 



of tii.ie lit -• aay 
of instioiction 
thro]Lyi N-iiiT 
. Pre k . . 

3. .. 

:.4 

,5 

,6. ,. . .. 
\l 

,.9. .. 
. 10. . SO 
.11 . 

12 /' 



JTf is Vi^ry n€Ariy JO pi a/I cUsJej'' ^/^rqjcc 



11,17 Hi^^d^pr^ separate, lan^jiage. ]isage^ hy^ teacher aiid/pr, aid© 
in tlie classroon (laarl: all that apply) 



11.17 



0- not specified 

1 - languages are never ni::ed by either the teacher, aide or the 
pupil in ax^ one class period; only one language is used, 

/^5^he second language is used exclusively by the teacher, aide 
^^and pupils during at least one portion of the school day, 

3- tIie teacher uses one language exclusively within a class period; 
pi^ils .are allowed to use either native or second language, 

4- the teacher uses only one language; however, the aide or para- 
professional \ises another during the sarie class period; students 
nay \ise either, 

©•the teacher reinforces any conversation initiated by the child 

through the use of \/hichever language tlie child lias used at the time, 

^/constant switching froa one language to another by teacher during 
lesson, 

7'-the teacher uses English and the paraprofessional then translates 

the saxie naterial for H--3Zr pupils, 
8-other (suianarize) 



12,0 ilETHODS OF SECOND LJUIC-UAGE TEACHING 

(ilarl: all that apply; sone projects nay use a combination 12,0^ 
of methods) 

M^^R^i^Pr^iJ^^ habit sl:ills or beliavioral approach, Qaphasis 
on coninunication. Includes contirastive analysis of sounds 
(units) in botli languages by teacher and students, student 
repitition of tapes and/or fluent teachers^ model sentence 
patterns until responses are automatic. Structural drills and 
dialogues are systematically presented. Includes direct as- 
sociation between object and word in second language in a 
sequence of patterns learned in complete sentences. Inductive- 
generalizations drawn from examples, 

2-Trcuisf pi^^^^ a:pj>yoach^ 

Acquiring an understandiig of the structural patterns or 
gra^L-iatical rules of a langua:;e. 
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2a-inductive -generative approach: throiigh listening to coanuni cation, 
perhaps of peers^ and attempting the new language in situations which 
call for the student to generate sentences - test his understanding, 
(the way native language is acquired) 

Includes direct association betv/een object, picture or action and 
word in second language, 

2b-deductive . - the cognitive code approach: through initial foniial 

study and analysis of granmatical structures, then applying them tlirough 
exaii5)les, i.e. answering questions, or transforming affirmative sentences 
to negative, declarative to interrogative, active to passive, 

Z-^re maY, r. l^anslation Ifethod 
Formal study of rules of grammar and translation from first language 
to seconds ESnphasis on reading in second language rather than using 
it for oral communication. 



13.0 DCIIIK/JIT AND SECOND MTOUAGE SKILLS SEQUENCE 
AL-4I^ Language Skills Sequence 

(^Audiolingual riethod: listening, spealcing, reading and writing) 

i II 
Non Eng dom Eng dom 

students students 
A in dora 3 in A in dom B in 
lang second lang second 



lang 



lang 



0 = not specified 

(Use not applicable (n.a.) if project has no Eng. dom. students) 



13.1 Second language listening-spea3:ing 
skills are learned: 

1 - concurrently with dominant lanc;uaf;e 
listening-speaking skills 

2- af ter a specified level of compe- 
tency achieved in listening-spealang 
skills in dordnant lan^iuage 

3- a specified period of time after 
listening-spea!:ing skills in donincnt 
languap-fl taught 



13.1 IB 

IIB 



ERIC 



13.2 ALiI sequence followed: 

1- Listening-spealcing proficiency 
precedes introduction of reading 

2- rieading is taught concuirently 
with listening-spealcing slcills 

3- Leaming to read overlaps learning 
of listening-speal:ing skills 

4- There is some overlap bet\/een 
learning to read and to write 

13.3 Listening-speal:ing proficiency 
determined by: 

1- Lieasure of listening-speaking 
proficiency 

2- informal assessment by teacher 



13.2 lA 3> 

IB a, 

IIA A . . 
IIB*''^ 



13.3 Ia/ 

IIB 



to negative, declarative to interrogative, active to passive. 



3^rai!g.iar - Tran s lation Ilethod 
Formal study of rules of grammar and translation from first language 
to seconds Qapliasis on reading in second language rather than using 
it for oral communication^ 

13»0 DCICLK/JTT AND SECOITO yj^GUAGE SKILLS SEQUENCE 
AL-H^ Language Skills Sequence 

(^Audiolingual iiethod: listening, spealcing, reading and writing) 

I II 
Non Eng dom Eng dom 

students students 
A in don B in A in dom B in 
lang second lang second 
lang lang 

0 = not specified 

(Use not applicable (n.a.) if project has no Eng* dom* students) 

13#1 Second language listening-spea]:ing 13»1 IB^ 

sldlls are learned: IIB^ 

1- concinrently with dominant lan{;;uetf^e 

listening-speaking sl:ills 

2- after a specified level of compe- 
tency achieved in listening-spealdjig 

sldlls in dordnant lanc:uage 

3- a specified period of time after 
listening-spea2:ing skills in dordnait 

languae^« taught 




13*2 ALiI sequence followed: 

1- Listening-spealcing proficiency 
precedes introduction of reading 

2- neading is taught concurrently ^ 
with listening-spealcing slcills .A^ 

3- Leaming to read overlaps learning 

of listening-speal:ing skills 

4- There is some, overlap bet\/een 

learning to read and to write 

13*3 Listening-spealdng proficiency 13»3 I^V ^ 

' determined by: IB.H" 

1- ueasure of "^listening-spealcing IIA__1 
proficiency IIB 

2- infornal assessment by teacher 

13*4' Second language reading skills 13»4. IB._ 

are leaxmed: IIB 



1 - concurrently with learning to read 
in dominant language 

2- ^fter a specifiea xevel of dordnant 
language reading competence 
achievement 

3- a specified period of time after 

IGarninc to read in dordnant langueige 
(e.g. a specific grade) 

4- before learning to read in dominant 
languaue 
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Non Eng daa 
stude nts 
A ^^B 
dom second 
lang lang 



jage 13 

II 

£ng don 

students 

A . B • 
dora second 
lang lang 



^^.5 Heading is introduced: 

A-individuallyi when child is ready 
or at a specific time during grade: K 

1 
2 
3 

13«6 Tieading readiness is determined by: 

1- test of reading readiness 

2- infonnal teacher assessment 



^3•^ Grade level reading is expected: 

1- in first grade 

2- in second grade 

3- in third grade _ 

^-in fourth grade 

5- in fifth grade [ 

6- in sixth grade ^ 2. 

7- other (specify) ^ 

13«S Grade level academic achiev^ent (math, science, etc.) in the 
SECOND language is expected: 

1- in the first grade 

2- second grade 

3- third grade 

4- fourth grade 

5- fif th grade 

6- sixth f;rade 

7- HDther (specify) 

U.O IIITEGIUTIOH OP SECOND IJUIGUAGE LEATJIDIG WITH OTHER LEARNING: 
(mark all that apply) 



13-5 lA 
IB 
IIA 
IIB 



13.6 IA_ I 
~. IB T 

IIA r 

13-7 Uj9 
IIA i_ 



13-8 IB 9 



u-0 iJJLr 
II ' 



I = N-E 

dom 

students 



11= E 
dom 

students 



1 - -Second language learning is only a sep- 
arate subject for English-spealdng stu- 
dents; the second language is not used 
as a raediun of instruction for other 
subjf.ots. 

2- Second Iqxi^^qb learning is both a 3ep- 
aratfi subject and also a liediuTii of 
instraction for other subjects • 

3- Second language learning is always in- 
tegr^.ted v;ith the learning of oom-se 
cent tut (such as social studies) or as 
a medium of cognitive development. 

^-Academic content taught in the native 



3 




13*6 r:eading readiness is detenained by: 
1-test of reading readiness 
2*-infonnal teacher assessment 



13*7 Grade level reading is expected: ^ 

1- in first grade 13.7 l A 7 

2- in second grade ^ ^ . . ^ IB . T ^ 

3- in third grade _2 IIA ^ 

4- in foxirth grade JIB .9 



5- in fifth grade 

6- in sixth grade . 

7- other (specify) ^ 

13»S Grade level academic achievement (math, science, etc.) in the 13.8 IB ^ _ 
SECOND language is expected: UbISH] 

1- in the first grade 

2- second grade 

3- third grade 

4- *f ourth grade , 

5- f if th grade 

6- sixth f;rade 

7- other (specify) 

U.O I!ITEG?a\TIOW OF SECOND LAl^GUAGS LEATiNING WITH OTHER LEARNING: U.O I ^ J " 
(mark all that ap^oly) II "JL " 

I =: N-E II = E 
dom dom 
students students 

1- ^cond language learning is only a sep- 
arate subject for English-speal:ing stu- 
dents; the second language is not used 

as a mediun of instruction for other 

subjects, 

2- Second la;aguage learning is bd%h a sep- 

aratf> subject and also a liedium of ^ \j 

inst?raction for other subjects. J\ . 

3- Second language learning is alv^ays in- 
tegr- ted Vfith the learning of oourse 

conttut (such as social studies) or as ""^^ 
a medium of cognitive development, 

4- Academic content taught in the native 
language is used as the referential 
content of second language leaming 
(the same concept taught in the native 
langiiage is tatoght in the second 
language). Mp^ 



5-Different academic content is taught 
in the second language from that which 
is taxxght in the native language. 

0-not specified H^c^V*^^^"^ 
6.other (specify) <'^^^\^^^(K0^^ 
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15.0 TrJSAHENT OF CHILD'S LANGUAGE: 

Non 2ng, dom. Eng. dom, 

s tudontg 'sjAjdents^^ 
A -in dom, B J2nd A 
lang, lang, £ng, 

1- The child's langxiage is respected. 
It is not corrected, rather, all 
of the child's speech is accepted. 
However, tlie teacher provides a 
model of Ine stazidard language 
aijning toxiwrd child's eventual 

control of the standard fom, 

2- The child's language is corrected- 

the teacher points out errors and ^ 
demonstrates the standard form, ^ A 

3- Other (specify) 

0- Kot specified 

16.0 HATETJALS 

16.1 Reading Materials*!I5rpos 

Reading Materials are: (mark all that apply) 

1 - Linguistically based 
(llerrill or Miami Linguistic 

readers, ITA, etc.) 16.1 lA i% Ii;. ub 

N ^ 

2- Basal readers _^ 

^•Dialect readers 

4.-E:q3erience charts (stories 

dictated by children) . - . . , 

16.2 If some reading material is in 
the child's dialect, indicate hov; 

long it is used: . ^ 

1 - Grade 1 16.2 IAJ*A N H 

2- Grade 2 

3- Grade 3 
A-Beyond Grade 3 
0*-not specified 

(*^r.o,\r,e i:'-;^.:.o.Vo^ ;.' o:: j:.no -) 

16.3 The following are techniques and materials used ipv second language learning 

0- none specified ' ...^ 

1 - pattern drills 

2- diaZog mexiiorization 

3- choral repetition _ 

U-^onga ' 

g^rc-ra;ned instruction|WvMi* mOw^Tt^ JSu 

o-stories read to children 0 , ^ 

AUDIO nSU.VL AIDES 
Va^filns, filr.:strips JC 

• 8-flannel or magnetic ooards / 

9-realia, graphic displays . 

mft-records. tapes ^Jk^ X 

^J/'listening centers ^jg^ jj^ 

12-multi-.media approach 



aiming to\^rd child's eventual 
control of tlie standard form, 

i-The child's language is corrected- 
the teacher points out errors and 
demonstrates the standard fo*ia. 



3-Other (specify) 

0- Not specified 

16.0 IIATETJALS 

16.1 Reading Mater ials*Typos 

Beading Materials are: (mark all that apply) 

1 - Linguistically based 
(llerrill or lliami Linguistic 

readers, ITA, etc.) 16.1 lA ift Ii:- 113 

2- Basal readers 

3- Dialect readers 

4- Ebqperience charts (stories 

dictated hy children) 

16.2 If some reading material is in 
the child's dialect, indicate how 

long it is used: . 

1- Grade 1 16.2 lA^A IlAj^r* 

2- Grade 2 

3- Grade 3 

4- Beyond Grade 5 

0-not specified ^ 

(?r,o.\ne i--cl:-C.Vu" o:: -} 

16.3 The following are techniques and materials used for second language learning: 

0- none specified 

1 - pattern drills ~- 

2- ^ia!)og meraorization ..^ 

3- choral repetition 

4- songs i L 

^^rc-ra:ried instruction! Wv^A. mu^TC'*' -JL — 

o^^tories read to children 0 

AUDIO VISU.VL AIDES 
VSXfilns^ fllr.:strlps JC Ji 

• 8-flannel or magnetic ocards 

9-realia, graphic displays 



mj^records, tapes X A 

^p^listening centers JL 

1 2HQQulti-media approach 
Experiential • 

13-role playing 

lA-puppetiy 

1 5- experience charts 

16- primary typewriter 

17- leaming through direct experience 
^ with materials e.g. Montessori 

18- activity centers-chosen by child 

19- other (specify) 

yp*^ Learning outside the classroom: 
(2Q>-field trips 

21- suggested TV programs 

22- ^tho^ (specify) 
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16.4 The sources of Hon-English materials and textbooks are; 16,Z . ^^^j ^ 
(mark all "'ihat apply) ^ , 

0-not specified 

^are written- J^tive speal:ers of that language 
2-coinmex -ially prepared and published in countries where 

N-E is the native language 
yideveloped by the project's own bilingnaal staff 

(^developed by the staff of another bilingual project ( specify which ) 

5- developed in conjenction vdth project parents CS^^ X€rbl^ 7 

6- developed by or with members of N-El'IT commtinity ^ U h 

7- are culturally appropriate for N-E culture * ^ / 
(specify how this is determined) *^ 

8- are cross cvltural 

^conmiercially prepared and published in the U.S. 

10- are translations of U.S. texts 

11 - are coordinated with materials used in the regular subject 
curric\al<$n 

1*'?-other (specify) 

16.5 The specific bilingual/bicultural materi Is used in the lan^ge 16.5 , 1 
component are: Ka^«,ria\3 AcO\^IJffiOr\ Pr ouCCT rv, 
0-not specified * Clo^r>^ 

^1 -xerox attctched-page and document ■ — ^ , ^ ^ % 

17.0 STUDENT GROUPING ^^^^ CSOL) ^ ^^[isk 

17.1 Student grouping; mixed or separated into aominant* language 1v>1 I 



groups: (mark all that apply) 

0- not specified 

Pupils of both lingTxistic groups are : 

1 - always mixed for all learning 

2- ^uixed for language learning 

3- mixed for some academic subject learning 

A-tlxed for non-academic learning^ art, music, gym, health 

5- separated for i^ative and second language learning into 
dominant language groups 

6- separated for most academic subject leam;jig into dominant 
language groups 

7- never nixed for language or other academic learning 

8- other (specify) 
n.a. - (no ^'S£ students) 

17.2 Students are grouped for langmge instruction: 17.2. 
(mark all that apply) A-iaore tlian ^ the time D Less than the time 

0- not specified 

1 - total class 

2- 3mall g.coups (specify size) „ , )^ 

3- individual instruction , / <UM. ^. no. 

17.3 Criteria for gro\:^ing: Students See ye^o^ /S 
0-not specified I Non Eng II Enc, dom ^lEng dom 



\0 J^jXi 0_1^r W« + 



dom an ' NEIIT 



ERJC 18.0 TUTOPwING 



2- l:jy native language 

3- oy domiJtiant language ^ 

^-by language proficiency y y ^t; r? 

(ex. level of reading skill)^^ ""^^^ ^ ^ 

n.a. not applicable 

(no E.dom/NS^T) 



(specify how this is detenniried) ' 
8-are cross cultural 

(^/•coinmercially prepared and published in the U#S* 

10- are translations of M.S. texts 

11 - are coordinated with materials used in the regular subject 
cTirriculum 

12H3ther (specify) 



16, 



5 The specific bilingualAi cultural materials used in the language l6.5 \ 
component ai'e: HaVftr^aVs AcQW\SffiOr\ ^rOLiCC-T rv, ^ 

0-not specified Pa^LLl fi#^'^^*J*^ 

^1 -xerox attc.ched-pajge ana document w UJ_ ^ 

.nglSge " 17>1 I 



17,0 STUDENT GROUPING 
17 



17. 



1 Student groi:qDing; mixed or separated in 
groups: (mark all that apply) 

0- not specified 

Pupils of both linguistic groups are : 

1 - always mixed for all learning 
2HQiixed for language learning 

3HGiixed for some academic subject learning 

i4,-mixed for non-academic learning; art, music, gym, health 

5- separated for native and second language learning into 
dominant language groups 

6- separated for most academic subject learning into dominant 
language groups 

7- never nixed for language or other academic learning 

8- other (specify) 
n.a. - (no ^.T studants) 

2 Students are grouped for langmge instruction: 



(mark olL that apply) 

0- not specified 

1 - total class 

2- small groups (specify size) 

3- individual instruction 

17»3 Criteria for grouping: 

0-not specified I 



A-more than -V the time B 



17.2 SLQyS Q 

Less than -o- the time 



Non Eng 
dom 



Students 
II Eng dom 

ErIT 



^lEng dom 

NaiT 



1- by age 

2- by native language 

3- by dominant language 

4- by language proficiency y 
(ex. level of reading skill ) ./^^ 

n.a. not applicable 
(no E.dom/NErIT) 



18.1 



18.0 TUTORING 

318.1 Stiident Tutoring is: (mark all that apply) 
no-no t mentioned 

0- type is not specified 

1- int-.r-ethnic(''^®?r,stt2dent tutors SIT students) 

2- irtra-.ethniQ (N-SOT student tutors N-2IT) 
3*-done by olde?. children (cross age) 
Anione by peers (same age) 
5-other (specify) ^ 

18*2 Paraprofessionals or aides Qive tutoring or instruction as follows: i ^ ± U 
^area not specified 18*2 h^i^f t 

Lnter-^tlinic (N-aH aide tutors KIT student"^ 
^in the a/^qusition of native language sliills 
^in the acqusition of second language sl:ills 
ll^n other academic subjects S ^^Kb%^ Cm 
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The 1970-71 Bilingual proeram a^ du 
The folWn<; is assurance that the variablp.: .-n u 

•anncr out .,ed below. The criteria ?nr ? controlled in the 

six (96) of the continuation document Will" '''''' °" P^8« "inety- 

the overall evaluation design """" ^"iding principles to 

1. Ethnic proportions will be idenf^o.i p u ' 

mental groups. An experiL^t^l gr^^^'^n °f r''""' "P^^' 
list of volunteers, the ethnic J^ ^ " formulated from the 
group selected on the ba:is of ^he resuul ^ '^""^^^ 

cont«rgroup^1i\\^%™:':,J° j"^"" ''^^ experimental and 

den..c achievement. " — "----ny comparable, in terms of aca. 

be considered. ^ ^ constitutes a variable which must 

By means of diagnostic tes^c c„ • u 

»tudents will bf scheduled i^to'a"'' ''°''-'---y -HI be determined, and 
individualization of instruction. ''^ ""^ ^= basis for the 

-ain"e^^^";le^^^1^L^e"f^ frn?\;ip:s---- 
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™. sources for persor-ciol. to provide individuolUod instruction 
'™ outlined in Objective - PROCESS U ere opplic:.ble. l» '\} 
irXanCi:. CI.SS S students 

nj:;d:nr t:r;p^r:^.i at 53/.^ 

.roup :f r te erVar^irri'shL by t„e regularly 

i::rgn:r°te;cUer atirby a Co-Pilot Teacher during the first semester 
only, and by tutors. 

„ sophomore V":rru;ttr trLrh"hf :::e":nn:; Ts iaf dt^e" 

ir"pannh^ru::es!°^r"i:rridL;ifled as needln, individual 

assistance, and the reasons given are as follow. 



Number of Students 
Period Needing Special 
Attentioa 



Reason 



2 
1 



Low Achievement 
Reading Disability 



Low Achievement 



Spanish Monolingual 
Superior Achievement 



2 
2 



Reading Disability 
Low Achievement 



Superior Achievement 



Total 



12 



personnel who assisted in P-viding ind.WiduaU.ed assista„ 
obtained through the san - sources as were uttLizea lor i 
English classes. 

.Analysis of ti.e spent 

efforts were ^^^/^^ -^3°^ ^ th a ti;^e :;s devoted to this 

classes, approximately 50/, ot ^^'^ J-^^ Fn-lish classes was less, 

effort. The amount of time in sophomore CngUsh ciass 
a conservative estimate being approximately Z5/.. 
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18.3 Parent tutoring: {uaxlz all that apply) 18.3 N Q 

no-not mentioned 

0- type not specified 

1- inter-etlmic parent tutoring is used 

2- intra-ethnic parent tutoring is used 

Parents are trained to become tutors for tlieir children: 

3- in the home by a home-visiting teacher 

4- in an adixLt education component 

5- in school through observation and guidance of teacher 

6- as parent volunteers who tutor during the school day 

7- mterials are provided for use in hone by parents 

8- other (specify; 



19.0 CURRICULUll PATTEl^l^S 19.0^ 

The stated curricxalum pattern of the b ilingual project : 
1 -Except for inclusion of N-EIIT instruction the cuiriculum is 
otherwise typical or regular, for this state. 
There are other modifications whithin the curriculum of the 
bilingual program which differ from traditional, typical curri- 
culum such as: (mark all that apply) 

2- a non-graded classroom; pupils of different ages are 
grouped together dxaring part of the school day 

3- flexible or modvilar schedviling J j 

P i) i<t jQsmall groi^ instruction) ^ rowp ^f^y - i 

^ r G^individualized learning j 7r%diwi*au4( Svlf l>l3f^UCmK 

C«Y(t. f'^^*K 6-open classroom 

^ 7-guided discovery and inquiry 

^ (^a curriculum which is both child and subject-centered 

\^fg0\f 9-others (specify) 

/i^ / 10-if the program includes activities which complement 
' f experiences children encoionter in the home, community 

\1 , - and throiigh mass media i.e. TV, describe below: . I * 

* 64u<ltn4 ihvolv«vnenf m planni'*^ of cum CM.»t>^>n 



20.0 COGNITIVS DEVELOP! SUT 

20.1 Cognitive developnent in early childhood grades is fostered throiigh: 

0- method not mentioned 20.1 

1 - structured envirionment rich vdth materials child can manipulate 
order, compare, match for perceptixal-notor development 

2- non-verbal materials, such as Ilontessori materials from which 
children can learn sensory discrimination, matching, seriatiou, 
counting, addition, subtraction 

3- labeling and discussion of concepts related to time, space, distance, 
position 

^•labeling and grouping actuiil objects to leam classification; 
grouping objects with common atcributes and labeling their 
attributes (i.e. colors, sizes) 

5- direct experience of processes of science throiigh discovery, using 
materials rather than text; active experimentation ^ child with teacher ^s 

puidi^ncc rather thcji t-.c-chcr demonstration. 

6- airect experience of math through discovery ratier than instruction 
O 7-other (specify or xerox) p. no. and document: 
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7- naterials are provided for use in hone by parents 

8- other (specify) 

19.0 CUPJlICULUll PATTEiU^IS .--^19.0 5^ ^ 

Ihe_ stated curriculum pattern of, the_ b ilingual project : 
1 -Except for inclusion of N-afT instruction the curriculum is 
otherwise typical or regular, for this state. 
There are other modifications whithin the curriculum of the 
bilingual program which differ from traditional, typical curri- 
culum such as: (mark all that apply) 

2- a non-graded classroom: pupils of different ages are 
grouped togsther during part of the school day 

3- -flexible or modular scheduling i j 

f.cp.s<a pji jQsmall group instruction) ^^^^p , J*^/ ,r , , i . 

' ^ VS^ndividualized learning j ii^djvidu4l 5t|r I njrhuCrlOK 
Ccy<t. p. ilc^ 6-open classroom 

^ 7-guided discovery and inquiry 

^ ik Cfl)-a curriculum which is both child and subject-centered 

yVy^^V 9-others (specify) 

/ 4 ^ 10-if the program includes activities which complement 
' ^ experiences children encounter in the home, community 

^ ^1 . . and throiigh mass media i.e. TV, describe below: . \. ^ 

64u<le.n4 • h vol veii^enf mplannirg of cumcu-lixhn 



20.0 COGNITIVE DEVELOPilSlJT 

20.1 Cognitive development in early childhood grades is fostered through: 

0- method not mentioned 20.1 0*01 

1- structxared envirionment rich vdth materials child can manipulate 
order, compare, match for perceptiial-notor development 

2- non-verbal materials, such as llontessori materials from which 
children can learn sensory discrimination, matching, seriation, 
counting, addition, siibtraction 

3- labeling and disciission of concepts related to time, space, distance, 
position 

^.-labeling and grouping actual objects to learn classification; 
groiapinV objects with common attributes and labeling their 
attributes (i»e. colors, sizes) 

5- direct experience of processes of science through discoveiy, using 
mterials rather than text; active exi^erimentation child with teacher's 
nuidi^ncc rather then teacher dcrionstration. 

6- direct experience of math throu^rh ciiscovery rather than instruction 

7- other (specify or xerox) p. no. and document: 



< 



20.2 Cognitive development in later grades (grade k and above) 

0- method not mentioned • 

1 - specify or xerox p. no. and document 
n.a.-no grade 4- or later grades 



ERIC 



ohU'ffT'/etO (9.0 



n 



r 



14. 



ERIC 



CLASSROOM PROCEDURES 

The class periods will have a theoretical duration of fifty minutes, 
each with enough flexibility to accommodate student needs. Class 
periods will be flexible to provide for individual attention. 

The English, second language class, will be conducted in English with / 
the freedom to use Spanish when necessary for the understanding of 

concepts and to speed the learning process. / 

/ 

The reading class will be closely related to E.S.L., and will give 
attention to the areas needing correction in English and Spanish. 
The content of the reading class will be coordinated vdth social 
studies, Spanish, and English. 

The Spanish class will be conducted in Spanish with the freedom to 
use English for the correction of idiomatic expressions and false 
cognates. ^ 

The social studies program will be taught in units of Spanish and 
English. The exact length of time has not been determined. Research 
in theories of learning is being investigated to determine the most 
effective time sequences. The preliminary investigations point towards 
short units in each language. The exact time sequence will be determined 
in the summer workshop. 

The students will be involved in group study and individual self- 
instruction. 

It is the hope of this project to interest the students in the formation 
of: 

1. An Intercultural Development Club with the purpose of bringing 
a universal interest in other cultures. 

2. A Mexican-American Literary Club with the purpose of interesting 
the students in writing bilingually, as well as to publish a 
bilingual journal for students and the community. 

3. Art and Song Club with the purpose to interest the students in 
cultivating Mexican-American folklore. 

The students will be urged to participate in community organizations as 
representi«tives of Phoenix Union High School. 

The bilingual program will participate in field trips, and will utilize 
the experiences in all classes simultaneously in order to reinforce con- " 
cepts in English and Spanish. 



/ 
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^RANCE OF 1970-1971 EVALUATION DERTHW 

1970-71 Bilingual program at Phoenix Union High School will be open to 
,5;,dcnts of diversified ethnic ^backgrounds. Therefore, product and process 
^jluation procedures will be invalidated unless certain variables which 

not germane to an exclusive Mexican-American population are controlled. 

following is assurance that the variables will be controlled in the 
„nncr outlined below. The criteria for selection listed on page ninety- 
,ix (96) of the continuation document will serve as guiding principles to 

overall evaluation design. ^ 

1. Ethnic proportions will be identical for both control and experi- 
mental groups. An experimental group will be formulated from the 
list of volunteers, the ethnic makeup determined, and a control 
group selected on the basis of the results. 

2. Every attempt will be made to insure that the experimental and 
control groups will be statistically comparable, in terms of aca- 
demic achievement. 

3. Since both schools will contain students fluent or not fluent in 
Spanish proficiency in Spanish constitutes a variable which must 
be considered* 

jr means of diagnostic tests, Spanish proficiency will be determined, and 
udents «ill be scheduled into appropriate English classes on the bisis of 
«t results. In addition, test results will be used as one basis for the 
ndividualization of instruction. 

;!JLn^^''"i"'^^^^ ""^f '° '^^^'^ "^^^ ^"'J experimental groups 

Mtam equal numbers of those fluent or not fluent in Spanish. 
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iC-lL. A - I — PROGRAM GOA L S AND OBJECTIVES FOR 1969-197G 
fi udent 

Goal: To develop greater coj^aiti^^e achievement In Spanish, English, and 
Spanish-American history. 

Program Objectives ; 

a. The students will inert ase thext comprehension of the Spanish lan- 
guage as measured by the prc-posi scores on the Modern Language 
Association Foreign Language T^'st. 

b. Students will 'increase their comprehension of the English language 
as measured by pre-post scores on a standardized test. 

c. Students will demonstrate their comprehrns ion of information and 
concepts of Mexican (Latin) - American ftistory and culture as 
measured by their performance scores on a teacher-prepared test 
covering the selected units of content. 

d. Students will Increase their reading proficiency in Spanish and 
English as measured by the Davis Reading Test and by a form of the 
Davis Reading Test that has been translated into Spanish. 

€• Students will increase their knowledge of mathematics as measured 
by the Stanford Achievement Test for Math, and by teacher developed 
tests. 

Goal: To develop positive attitudes toward the Spanish-American cultures. 
ProRram Oj)1ective : 

The student will develop a positive attitude toward the Spanish- 
American and American culture as determined by responses on atti- 
tude Inventories to be administered at intervals throughout the 
program. 

Coal: To improve the students* self-concept as bilingual members of 
society. 

Program Objective : 

The student will develop positive attltM^'es toward himself as a 
bilingual member of society as determine^i by his responses on pre- 
post attitude inventories. 

J> Coal : To develop student responsibility toward ;elf, others, and 
\ society. 

[ ProRram Objective : 




The student will dev.elop positive af^ltudes iss^^rd <elf, peers, 
teachers, and community as measurea< Hy his ics^onst^ (scores) on 
pre-post administration^ of an attiKde invenioVy. 
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21 .0 SM^^Tm 21 .0 9 

§fetMj3SJSi2^,-2Li>lP^ increase, sel/restoem: 

no-self -cstoaa not mentioned as an objective " " 
O-self-estean is an objective but methods not specified 
Teacher encotirages pupil to verbally express his feelings: 

1- throxigh role-playing 

2- puppetry 

3- langxaage-e:q)erience approach: students dictate stories fron 
their own experience 

4- teacher accepts, aclmovledges ideas and feelings 

5- teacher encourages non-verbal expression of child's feelings 
through painting, music, dancing 

6- teacher provides experiences in which the various vrays that 
children act are accepted by the teacher; their actions are 
discixssed and the children are encouraged not to make fun of 
"different" vays 

7- teacher provides experiences leading to competency and 
success 

8- teacher provides experiences where occasional failure is 

aclaiovledged as part of everyone ^s experience j second I 
attempts are encouraged 
>j-^l;HDther (specify) (xerox or summarise) document page ^ V i i 

Teacher provides e^qjeriences in pupil self -direction and acceptance of 
responsibility, such as: ^ \/ lO 

10- pi5)ils act as tutors for other pupils o^.'t- X€\rO )f • t^db 

11- puils liave some options in choice of cuiriculum 
12rf)upils choose activities from a variety of interest centers 

Qj^lder puils participate in curriculura planning and/or 
^^development 

/I4^upils wite a bilingvial newspaper for dissemination to the 
— Community 
. 15-other (specify) 

22.0 LEAi?NING STRATEGIES ^ 22,0 

1-The project mentions the foUovang specific Icaminf; strategics 
as important for reaching a particular ethno-linguistic group: 
(specify or xerox) Document and Page no. 

Qcaaplc; Navajo children resist participation in an autlioritarian, 
traditional classroom. An open classroc^i inhere teacher partici- 
pates ac^ther than directs all activities and students or groups of 
students initiate activites, move about freely or sit in a circle or 
horseshoe rather than sit in ro\/s, has been found raore effective. 

0-none mentioned 




23.0 BICULTUrulL C0MP0H2NT 

This progran is: 23.1 

1- bilingxxal alone 

2- bilingtial and bicultural 

3- bilingual and multicultural 



22 



5- teacher encoiirages non-verbal expression of child *s feelings 
through painting, music , dancing 

6- teacher provides experiences in which the various ways that 
children act are accepted by the teacher; their actions are 
discussed and the fchildi^en are encouraged not to Bake fun of 
"different" ways 

7- teacher provides experiences leading to coupetency and 
success 

8- teacher provides experiences where occasional failur.^ is 
aclcnowledged as part of everyone's experience j second i 
attempts are encouraged 

^^-^rother (specify) (xerox or smnnarize) docunent page i ;A«j«.i;^* 

Teacliefprovides e:qjeriences in pupil self -direction and acceptance of 
responsibility, such as: V^rO ^ /'Q/r 

lO^pupils act as tutors for otlier pupils sj^^ r ^ ^ 

11-puils liave some options in choice of curriculum 
12rP^pils choose activities fron a varie"ty of interest centers 
(l3^1der puils participate in cm^riculuna planning and/or 
development 

/U^upils wite a bilingual newspaper for disseLiination to the 
^"---^ouiaunity 

. 15-other (specify) . » ^ i . 

.0 LEAimHG STRATEGIES 22. 0_ 

1-The project mentions the followii^ specific loaminf; strategics 
as in^ortant for reaching a particoolar ethno-linguistic group: 
(specify or xerox) Document and Page no. 

Example: Navajo children resist participation in an authoritarian, 
traditional classroom. An open classroosa where teacher partici- 
pates rather than directs all activities and students or groups of 
students initiate activites, move about freely or sit in a circle or 
horseshoe rather than sit in rows, has been found more effective. 
0-ncne mentioned ^ 



23.0 BICULTUruUi CCB-iPOIISNT 

23.1 This progran is: 23* 

1 - bilingual alone 

2- bilingual and bicultural 

3- bllingual and multicultural 

0-not specified as to which of the above 

U-BXi ethnic studies program is included in the bilingual program 

5- art, posters, realia crafts of both cultures are exhibited in 
the classroom 

6- language and ctiltural content are integrated 

7- other (specify) 
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23.2 Cross-cultural awareness: 

If project Lientions specific values or nodes of behavior of 
N-HIT culture, please sumarizc below: (or attach xerox) 
found in document ^Xllittll^iJfiAp^S® ..aSjTJjI — 
0-not mentioned 



23.2 J. 



23.3 1-if project mentions efforts to decrease etlinocentrism in n^^^^ 
either or both groups, describe below: (or xer ox-do cment page/fr) 
. 0-none mentioned 



23.A In the bicultural conpenent Imowledge of the N-HIT culture 23.A^ — j 
involves (nar;: all that apply) 
Ohio bicultural coE)ponent mentioned 
n^iuBianistic aspects of culture: ideals and values, literature 

(oral or written), achievement of particular people or politcal 
^^ovements 

(2-)Historical-cvatural heritage of the past—contributions to art 



and science 



Ji-^Deep' ciolture: family patterns and contemporary \/ay of life, 
(itemization of surface aspects of a country —geography, dates 
of holidays etc. 

specific culttare only e.g. one Indian tribe ^ 
(b^^arious cultures of same ethnic/linguistic group vi.e. Spanish- 
^[Speaking peoples) \ 
7^ third culture different from HSiT or HIT 
Mjther (specify) 



23.5 American culture is defined: 23.5^ 

0- not specified 

1- narrov;ly: primarily Anglo-Sa^on orientation 

2- broadly: etlinic plioralisn of Anerica.— mvilticultural 
contributions of various ethnic groups discussed 

3- 0 ther( indicate document and page number for xerox) or 
elaborate in your o\m words X X I 



COiliiUillTY caiPOlOT 

24. .1 Bilingual libraries are provided for: 24-. 1 — OP 

0- group not specified 

1 - project children 

2- ad\ilts of the pi^oject conmiunity 
O 3-t0achera 

EFs[C no-bilingual library not mentioned 

_ 01 o Jlvi AtlwT^. .Qtiid-ifSR Idhrarv is nrovided for: ... __?4't2__|X£L 



23.3 1-if pi'oject mentions efforts to decrease etlinocentrisia in 23*3^ 
either or both groups, describe below: (or Xerox-document page/#) 
0-none mentioned 



23.4. In the bicultural compenent Imowledge of the N-IIIT culture 23,^ ^ ^ 

involves (mrh all that apply) 
Q;'no bicultural component mentioned 
(J^umanistic aspects of culture: ideals and values, literature 

(oral or written), achievement of particular people or politcal 
^^ovements 

^2^ Historical-cultural heritage of the past — contributions to art 
and science 

^3^Deep' culture: family patterns and contemporary way of life, 
r^^temization of surface aspects of a country — geofrapl^^-, dates 
of holidays etc. 
5:^^. specific cultm*e only e.g. one Indian tribe 
(o^arious cultures of sane ethnic/linguistic group (i.e. Spanish- 
^s^pealcing peoples) 

third culture different from NSiT or HIT 
^-Other (specify) 



23.5 American culture is defined: 23*5 

0- not specified 

1 - narrowly: primarily Anglo-Saxon orientation 

2- broadly: ethnic pluralisn of iimerica — ^multicultiu-al 
contributions of various ethnic groups discussed 

3- 0 ther( indicate document and page number fcr xerox) or 

elaborate in your o\jn words )C ^>*0 X ( ^ 



2A.0 COiiiUillTY cajPOKSIT 

24.1 Bilingual libraries are provided for: 2A.1__ J^'lfi 

0- group not specified 

1 - project children 

2- adults of the project community 

3- teachers 

no-bilingual libx^ary not mentioned 

24.2 An eth^iic studies library is provided for: 2A.2 tXJi. 

0- group not specified 

1 - project children 

2- adults of the project community 

3- teachers 

no-ethnic studies library not mentioned 
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an Anglo. But his wishes cannot change physical features, con- 
ceptual and speech patterns, and cultural heritage. He soon 
finds he is viot an Anglo. He realizes that even his close 
friends accr.pt him for what he is, a Mexican-* American. He is 
faced with the decision of trying to be something he is not 
or accepting his Mexican-American heritage with its correspond- 
ing vacuum. 

1;^ ^ His despair grows with lack of identity. Out of this lack of 

"^EUF - identification flows a deep feeling of frustration. If he "is 

Co N C^fiT nobody," and if he comes from such "unworthy people," why should 

he w^.nt to emulate his past? Haven't the Anglos been the "masters 
of the world?" It is necessary to give this person an opportunity 
to create a better image of himself and his people. 

Fortunately, the Mexican-American has a glorious past both in his 
Spanish and Indian ancestry which, when known and understood, can 
make him proud of being a Mexican-American. The Phoenix Union 
High JSchool bilingual program sees the need to give the student 

Ca feltiing of universality with all mankind by giving him pride 
through his own identity. 

Americanism 

The Mexican-American is not aware of his contributions. This adds 
« to his discontent. Identity and pride can be given by bringing 

the Mexican-American contributions in American history to the 
Mexican-American and the other ethnic groups of the schools. 

I For example, the original colonies were nut thirteen only^ but 

I many more. The colony of New Mexico was established more than 

• twenty years before New England. Spanish Florida was colonized 
; almost half a century before Jamestown. The contributions of 

, the Spanish and Mexican people enrich the American nation. The 
, study of these many contributions in the bilingual program will 

* help both Anglos and Mexican-Americans gain renewed respect for 
i one another and help many disadvantaged Americans make impor- 
tant contributions. 



2. COMPOSITION OF TARGET AREA . 

Approximately eighty-five (85) percent of the students from 
families of Mexican-American descent in ^?hoenix are enrolled 
In three of ten high schools. These high schools are Phoenix 
Union, South Mountain, and Carl Hayden, and will be the target 
schools for this program. 

The pilot school for the first year program will be Phoenix Union 
High School where sixty-five (65) percent of the student body is 
of Mexican-American descent* The pilot program will be extended 
to South Mountain High School the Second year and to Carl Hayden 
the third year. 
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Community Oblective la 

The Bilingual Program has met with widespread community acceptance. 
Though once again difficult to quantify, this acceptance may be ascer- 
tained to some extent by newspaper coverage, the number of community 
members visiting the Program, and the number of requests for Program 
personnel to speak to various communiCy groups. 

A representative sample of newspaper coverage is included. Please refer 
to Appendi*;!( Gr These articles indicate both the interest the 
community has taken in the Bilingual Program and satisfaction with the 
Program. 

Unlike the typical school program, the Bilingual Program has attracted 
many visitors during its year of operation. For example, b^t-\;een 
September 8, 1969, and January 1, 1970, a total of 43 people were 
officially noted as visiting the Program. Among these people were three 
Mexican-American priests two professors from Arizona State University, 
and twenty educators from outside the Phoenix Union High School System 
boundaries. The remaining 18 visitors were parents, ten of whom had 
c^-ildren enrolled in the Bilingual Program and eight of whom were request- 
ing that their children be placed in the Program. 

In addition, the Bilingual Program has attracted so much attention that 
the Program staff has made many presentations to interested groups. Among 
these groups were the Comntunlty Evangelical Society, a group of Catholic 
priests, a group interested in the education of disadvantaged youngsters, 
classes at Arizona State University, foreign language teachers, and publish- 
ing company representatives, tn all, more than 500 people from the community 
have had direct contact with Program staff. Special presentations by Program 
staff for local television stations have enabled an unestimable number of 
other citizens to become exposed to the Bilingual Program through indirect 
staff contact. 

Community Obiective lb 

The extent to which parents have become knowledgeable about the Bilingual 
Program was ascertained through results of a special Parent Questionnaire 
which was administered twice during the year. The Questionnaire was com- 
posed of ten pertinent questions, the validity and clarity of which were 
established with the assistance of EPIC. Of the 100 Questionnaires mailed 
to parents of students involved in the Bilingual Program, 76 were completed 
and returned. The results indicate an Increased knowledge and acceptance 
ot the Bilingual Program. Illustration II graphically demonstrates the 
!nagaltude of the knowledge and acceptance. 
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* 

2^.3 Provision is nade by the school for irJ'oming the parents 24, 3 Hj S ]| ^14 

and corariimity about the prograii tlarough: (Marl: all that apply) 

0-Hethod not specified * * 

jio-no provision for informing coiamunity 
bilingiial nex/sletter 

monolingxial newsletter ' 
3VS sent to mass media. 
Itif articles included with project, check A 

^bilingual fliers Sent home r i . " .i-aj 4ik^C 

^formal meetings • ^^€tK«h« 4o c%mmUv^ii-y ^^^^'^j intormaiian f¥\^^ i iryj 

7-infoniial meetings open to entire coinmunity ^ ' C3*^*V 

Sr^neetings conducted in both langviages 

©.home visits 4(o 

10- other (specify) 

11- project director personally involved in progiam 
dissemination, specify how 



TMr.k Community involvement in the formulation of school policies O % H 

.and programs is sought through: 2A,A 9j T> 9 

0-type not specified 
no-no t sought 

J^-e::isting comauni-^.y groups working with program 
^bilingual questionnaires 
)community-school staff committees 

l-community advisory groups ^ 30a 

?>formal meetins open to the entire community^ yr *^ | • ^^^^^^ 
o^infomal meetings with community groups /PiT* «''^pl0'^ ftrofran, 

7- other (s-oecify) ^ tOYy>rv>u^ni f y '^^.^ 

8- project director personally seeks involvement of community ' X^IC^ V 
in program, specify hov; . I» 



24-5 The school keeps informed about community interests, events and ^ fli jj 

problems through: , I^. 5 ^ // 

no-no mention of school seeking to be inforraed about community 
1 -meetings open to the entire community co.iducted in both 
languages 

)cororaunity representatives to the school 
(•bilingual questionnaire sent to the home 
^home visits by school personnel 
>-other (specify) 



0-method not specified j J I « n -^rr 



2ii..6 The school is open to the community through: 2A.6_ 

0- not mentioned 

no-school is not open to community for community use 

1 - opening school facilities to the cormiunity at large for use 
after school hours and on weekends 

2- providing adult education courses 
Vn^.-" 3-other (specify) 
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7-infornaL meetings open to Entire coniTiUnlty ^ ^ C3<^^ 

Sriieetings conducted in both langiiages * 
Qfhome visits C. f^Aio^'X^ 

10- other (specify) 

11- project director personally involved in progiajn 
^dissemination, specify how 



24..4 Comni\inity involvement in the formulation of school policies ^ 4 iC* 

and programs is sought through: 2L.L ^)^J^ ^ 

; 0-type not specified 
no-no t sovight 

1 -existing comra\inity groups woi*!cing with program 
"^bilingtaal questionnaires 
)community-school staff committees 

kcomiiiunity advisory groups ^ 30^ 

Iformal meetins open to the entire coma\inity^ ^ . ^ ^^l-^ • w 
-infomal meetings with community groups /Pif*'^^ «^xpi0.iH projrani 

7- other (specify) ^ COVnty^Vju-nTf y ^^^.m^ 

8- project director personally seeks involvement of community ' K^l^t V 
in program, specify hox; ^ 

1*1 
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2U^5 The school keeps informed about community interests, events and ^ ^ jj 

problems through: 

no-no mention of school seeking to be informed about community 
1 -meetings open to the entire community conducted in both 
languages 

Jcoraiiunity representatives to the school 
l-bilingual questionnaire sent to the home 
^home visits hy school personnel 
5-other (specify) 
0-method not specified j i I * /> ^ 

@>&ueAViov%*AOcir^ CC'^'T TO K\j*n-C, a, 29 

24.. 6 The school is open to the community through: 24,6 K 

0- not mentioned ' 
no-school is not open to community for coiirniiinity use 

1 - opening school facilities to the community at large for use 
after schoof hours and on weelzends 

2- px*oviding adult education courses 

3- other (specify) 



25.0 EPACT EV^iLUATION 



25.1 Project mentions description or dissemination of the bilingual 
program through: 

^newspaper articles 
hradio programs 
^TV programs 

4- video-tapes 

5- films 

D4visitors to observe the program 



25.1 If ^1 \ ^ 
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CaiANGE IN APPROACH TO THE COMMUNITY 

One of the strengths of the Bilingual program has been the involvement and 
participation of tbe community in the program. The parent questionnaire re- 
flects an increased knowledge and acceptance of the program. However, there 
is also a need for more dissemination of program information than was possible 
last year. An exai^le, question number two shows a decline (64% to 59%) in 
th.e.P«"«"tage of parents who indicated they were given enough information on 
the program as the y^ar progressed. While this difference is not statistically 
.Ignificant, any decline shows a need to increase the dissemination process. 
As a result of this need, it is planned to disseminate information to parents 
through parent newsletters, iafcrmation meetings, and contacts through satelite 
organizations. ALs« parental meetings will be scheduled to inform parents of* 
the purpose of the Bilingual program. 

Some of the methods of community involvement that were utilized during the 
first year included the following: 

1. Parents were invited to visit the school and discuss problems 
with the teachers^ 

2. Contacts were made with parents regarding student absences. 

3. Parents, from the beginning of the program, have attended meetings, 
helped plan the program, and received written information on the 
program- Meetings have been' held in English and Spanish to help 
all paremts feel comfortable with their contacts with the school. 

A. Extensiw ground work was done with Mexican-American organ- 
izations- The organizations' tremendous support of the program 
in their publications and attendance at Board of Education meet- 
ings has helped create a positive attitude toward the program. 

These techniques will continue along with the above mentioned expanded dis- 
•ec nation methods- Parental involvement will be expanded to include parental 
P«riicIpation in e^w^ryday school activities. 



ADVISORY COMMITTEE 

JJ'* Advisory Committee was established with nine people from the community. 
--rM.y"! P^^^s^^-o^als, four parents, and two students. The nine people 
lfooo!if program with the beginning of the preparation of the initial 

ta th! P''°^P"'^"«- The committee participated with the program coordinator 

r«Jy!^^"*^^ " °^ program to community organizations and parents. 
lH9oS?i ! attended at least five meetings before school started for the 
i»70 school year. 

OehiLilj* Advisory Committee met with the coordinator, ideas were 

:»4ft flno- improvement of the program, .and communication occurred at 

^'nce a month «• 
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25.2 Project^s iiapact: , . u x 

1 - Project mentions that other classes in the scnool, but 
not in the prograia have piclied up nethods or i.:aterial from 
the bilingual progran 

2- Project mentions other schools in the local educational system 
have started bilingual pi-^ograns 

* 3-Pro:ject mentions tlaat a University has instituted teacher 
training courses in bilingual education to meet staff devel- 
opiaent needs 

26.0 HOLE OF EVALUATO?. 

26.1 Evaluator has field tested, on a group of children \7ho are of 
the same language, culture and grade levels as the children in 
the bilingual program: 

3- not mentioned 
published measures 

'29staff developed meastires 
5^staff translations of published measures 
4.-staff adaptations of published measures 

26.2 Evaluator has personally observed students in the program: 

0-not mentioned 
no-never • 

Iconce or tvdce during the year 
(2^or3 than tvdce 
>-regularly 
4.-0 ther (specify) 

26.3 Evaluator has met with teachers: 

0- not mentioned 
no-never 

1- once or tvdce during year 
2rfaore than tvdce 

^^^k-egul^irly 
Another' (specifjO 



25.2 



27.0 EVALU/iilOH PROCEDUTvE 



27.1 QrHot specified 

comparison group has been chosen 
2-A con^arison gx^oup will be chosen 



)5 ck^ 
lb C 



27.2 0-not specified (marl: all that apply) 

(SiPre-tests have been given to project group or sample 
2- « will be " " 

''35iPost-tests have been given to project group or sample 

" . will be ^ " 
''5^re-tests have been given to comparison group 

" will be " " ' 

[^^ost-tests liave been given to comparison group 
" will be " " 



26.1 



26.2 



26.3 



27.1 



27.2. 



1^1 



4, «aJl<ec.'V^d ^or iV. 



